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Introduct ion i 

1975 is a year for women. The Internat Innal t^omen's Year Con-- 
ference in MeKico City encouraged women to return to their in- 
dividual countries to promote the three central themes of the 
conferences 

1* Equality between men and wonien 

2, Pull integration of women in the total development effort 

3. Hecognition of women's contribution to world peace 

This conference has highlighted a world^-wide debate concerning the 
appropriate "place" for women in society. 

We live in a country where we have long recognized that "All men 
are created equal" but have only begun to raise the issue of 
social, political/ and economic equality for women. The acti- 
vities of women in the U,S* have changed drastically in this 
century. The Department of Labor estlniates that 9 of every 10 
females in school now will enter the labor force at sonie time 
in their lives. Many already have* Yet the status of women 
remains largely unchanged from previous generations when women 

were defined through the accomplishments and shortcomings of their 

husbands, sons and fathers. 

Many of the students in your classes are in the process of es- 
tablishing a personal identity in a pluralistic society in which 
sex role conflicts are commonplace* The opportunity to set per-- 
sonal goals is important since the consensus about sex roles on 
which previous generations relied is now being challengad* 

The activities in this unit are arranged so that students may 
consider these questionsi What are the appropriate roles of women 
today? And, what changes could equality bring to students' 
personal lives, the community, our nation, and the global society? 
The answers to these questions will affect us all. 
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ACTIVITY OVERVIEW 

#1: Pink is for gir U, Blue 1s for Boys A cartoon-creating activity designed 
to 1 1 Vustrate sex stereotyping, 

#2: Beyond tjie Barbia & Ken Nyth Students gather and sort data to determine 
whetheT stereotyping occurs' in the manufacture and sale of toys for 
children, 

A Djpj 1^ for Susje , a Truck for Jim m^ Students examine how perceptions of 
sex roleTT?tTnct1on5 influence gift»giv1nq, 

^4: How - s Yqur Love Li fe? Students compare images of wonK^n and men in 

advertTsTng. Slide series accompanying this activity is available from 
CTIR. 

^5: Ame r 1 can G r a f f 1 tj Graffiti messages are studied and students share values ^ 
experiencis and points of view regarding sex-role distinctions, 

^6: Biographies of Qrandparents Studants prepare a biography of grandparercs 
and make comparisons between their ov/n personal experiences and those of . 
preceding generations* 

#7: The Trial, of Susan Anthony Students act out two versions of a play 
and compare their concepts of hov^ a woman was treated in the court system 
of the l870's with what reany happened* 

#8: Household Duties : i^Jhich are For You? Students hypothesize whether 
household'duties^ should be sex-related, 

#9: The Law and Parenthood Students study two case studies and share points 
of view^bout parenthood, 

#10: Role Reversal s: Australia's Busy Wife/Husband Students hypothesize about 
how language has" been used as a tool of sex disc r 1 m i n a 1 1 o n * 

^11: Equal Righ ts 1n the Cradle Students examine a slide of male/female twins 
and articulate about the tragic effects of early sex discrimination in 
India, 

#12: Global Lite racj^ Students interpret statistical data and develop hypotheses 
aBoVt~Trf?racy di f ferences in various parts of the world and between men 
and women. 

#13: fiaking Grjph^s^ Graph«making activity comparing the ways women live in 
developed arTd developing areas of the world, 

#14: Free a WonTan.f Free a Nation Students hypothesize and exanilne reasons 
Tor childb'ea ring through the eyes of three different woren Immersed in 
three different cul tures. 

#15: Inte rnational >fonTen's Yearp 1S75 Helvl Siplla's powerful statement declaring 
l9"/3 as a year for women world-wide^ is read and discussed juxtaposed 
to the previous activity. ^ 

Q - 111 - 

ERIC 



CS: WOMEN 9/75 



ACTIVITY OVERVIEW 

#16: The ER.^ Debate: How Wouid Yoij Vote? Students interpret and evaluate 
tv/o'dl fferent and opposing vievis of the Equal Rights Aniendment, 

#17: Don't Tell Me About Planning' One more women from a sub-culture in our 
own country tells her story revealing yet more attitudes toward child- 
bearing. 

#]a: A Woman' s Stake Ms. Patsy Mink , U.S. Congresswoman from Hawaii, speaks 
aboTT women 's stake in population stabilization in America* Comparisons 
between population growth represented by 2 and 3 child families are made, 

^19: Am I a Population Actor? Students fill out a questionnaire regarding 
tReTr own personal convictions toward family planning and share their 
views with the rest of the class. 

^20: Moth er of the Year Students work in groups to nominate their choice for 
^WtRer of the Year." Candidates represent a variety of lifestyles. 

«21: Pp puUtion Contro l: Wher e Do You Stand? A summary of population control 
steps^r representing a wide variety of programs^ are presented. Students 
are asked to identify those steps they feel are necessary now to curb 
popul ati on growth, 

#22: A Woman' s Plac e Opportunities and options for women is the focus of a 
media presentation that will provoke a discussion of the "proper" roles 
for v/omen* 



- 1v - 
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TEACHER 1 :1 



Title PINK IS FOR GIRLS, BLUE IS FOR BOYS 
1 ntrod uct ion 

What things could you do or not do specffically because you were a boy 
or girl? There were and are quite a few* These things can be discovered 
by beginning a discussion with cartoons shDWing sex discrimination. 

Ob jectj^es 

Students will share e?<perj3nces of role expectations with each other* 
Stiudents will determine a basis for measuring sex discrimination* 
Vj me One day + 
Hater ! al s 

Student Handout (1:2): ''Pink is for Girls, Blue is for Boys." 
Procedure 

Step 1 - Distribute copies of "Pink Is for GIrlSj Blue Is for Boys,-' 

Step 2 - Have students study the cartoons that illustrate sgk discrim- 
ination. 

Step 3 ^ Discuss the following questions: 

1, What Is happening in the cartoon? 

2* Hypothesize why this situation occurred. 

Step 4 - Have students create their own cartoon illustrating a perional 
experience of discrimination. (Students may choose to base 
the cartoon on an experience of friendi or relatives.) 

Step 5 ^ Role playing and role reversal can follow if the activities 
appeal to the class. The studint who created the cartoon 
will serve as "director" of the role play. 

Step 6 - The teacher directs a discussion In which cartoons are categorized 
i nto soci eta 1 and I egal i ssuei , 

Step 7 I f some of the cartoons Illustrate problems that have legal 
aspects* give them to a lawyer to study prior to a visit to 
your class to discuss avenues for solving the problems. 

Step 0 - Students :nay be able to find their own cartoons in newspapers 
or fnagailnes that illustrate seK discrimination and share them 
with the rest of the class. 

Evaluation Students will write a definition of discrimination based on sex. 
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STUDENT 1 :2 



PINK IS FOR GIRLS, BLUfc IS FOR BOYS 



Study thB cartoons below: 




K What message do these cartoons transmit about the role of men and 
women? 

2, What would you do if you were In this situation? 

3, Can you reeaH a situation when you could not do something because 
you were a boy or gfrl? (if you can't think of a situation ask your 
parents, teachers ^ or friends for one.) 

4, Now,.sCreate your own cartoon or comic strip about your own experience* 

MORE: You be the di rector. .* .Pick some of your clasimates to *'rol e-pl ay** 
your cartoon or comic strip. 

Do you think roles like these are expressed around the world? 

Do you think these roles were the same for your grandmother? Will 

they be the same in the future? 



— 2 " 
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TEACHER 2-1 



Title BEYOND THE BARBIE AND KEN MYTH 
1 n troduct ion 

How a child structures his or her time may depend on certain assumptions 

about what is proper for each gender. Play centered around toys is 
often gender-related because the toys themselves have definite male or 

female associations. In what ways does this occur? For what toys? 

How do the toy manufacturers tend to encourage these associations? 

Objective 

Students will gather and sort data to determine whether stereotyping 
occurs in the manufacture and sale of toys for children* 

Time One day of class and time outside of class 

Mater! a1 s 

Student Handout (2:2): '^Beyond the Barbie and Ken Myth" 
Procedure 

Step 1 - Distribute copies of "Beyond the Barbie and Ken Myth," Follow 
directions as Indfcated on this page. 

Step 2 - Allow students time to complete the toy search--several days or 
a weekend. 

Step 3 * Have students share their findings In small groups, considering 
the following questions^ 

1, How does packaging Influence decisions of studen s to 
purchase toys? 

2, What skills and interests are Important for using the toy? 

3, Why did you place the toys In various categorlas? 

Fol iow^up 

Ask students to watch IM commercials on Saturday morning. Do they observe 
any sex dl scrimlnition In Toy Commercials? 

Eva luat ion 

Write letters to companies eKpressIng positive and negative attitudes 
toward packaging practices and marketing. 
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STUDENT 2-2 



"Beyond the Barbie and Ken Myth" 
Toy SEARCH 

Take a trip to a hobby shop or the toy section of a department store* 
Survey all the toys.*,, Are there my toys !n ^hieh onl y boys or onl y 
girls appear on the package? 

Fill in the chart below* 



Toy TI tie 


Gi rls Only 


Boys Only 


Boys and GfrJr | 
Equal ly 


^ — --■^---^^-^--^^--^ — 

































































































































Fol low-up : Does seeing only boys or only girls on m certain toy rnaki 
you want to give that toy to only a boy or only a g| rl ? 

Compare your findings with other class rft^i^eri who gompleta the activity, 

12 



CSt WOMEH 9/75 



TiU J ''A DOU PORSUSlt, A T RUCK FOR J|HMy'' 
I fitrcduct ion 

The gifts which give ottierS siy many things, Thty §«y soi^etttrng 
about v^haC thtrtk ^orncot^i e h% w^yld I ikm % m% well ai i^i^hi ri9 -ibout 
wtMt waoursaly^s se^ as m da5ir^bl€ gift, Gf fts say i^nipthing abcut 
hew m perea iya Qt hers, Th^ *^ay In which otir perc^pClons cf wh^t is 
appropriate for each it^ influin^ss gift gl'wiiig Is wpll^ll lustr^te^ In 
this exercise, 

Object f ve 

Studants v^i 1 1 data rnii m ho^ percept ioni of sex^^rol^ cfis^lnctf in- 
fluence gf ft gi vlri^, 

T inie One day + 

Materials^ 

Student Handout (3 :3) : "A toil for Sustei a Tryek f^r Jin^ny'* 
PrQcedu re 

Step 1 ^ &tjpl iG^te the fol lowf ng page for studanti* 

Step 2 ^ H^ve itudants comp'eci the aetis^ity fol!oy^Irig diractjori^ on 
thai r handouti 

Step 3 ^ Cclati the c laPSeS* ^^ipo^nsei : 



1, Are rDles of male and fenialt identified with certain gffti? 

2, What role d^ts percaption cf theglv#rand racalvar pl#iy In fli^t 
gi V Ing 1 

3, ^tow do gl fts Influince a b^y? a girl ? 

I f you racef ved del 1 s, ita . h^w did it I nf I mt\cm yon ? 

Evai uat Ion 

What did y^u learn ab^ut y^ur peptfiptlQn of sn ipproprlite gift In 
ralationshfp to the d^ii rtp of your family? 

Adapted fram Tod ay ' s Changi ng Bo l^s^ An App roach _tc Noh ^Sg^l m_i[ia jh ?j 
Developed by Educatlorial ChfiiMnges, Inc. * ymhljngtm^ 0\C, i (c) IST'frf 
National Foundatlor^ f^r thp lnipro%^ir«nt of f^ucatiorii pi ll • 



Mether : 
Father s 
S liter <i) : 
Brother(s?: 



De-brief Irig 
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STUDENT 3:2 



% OQU FOR SUSIE, A TRUCK FOR JIMMY 



1 , 



2, 
3. 

6. 

7- 

8. 

9. 
10. 



List all your faiinily membars and ehMSe a gfft you would buy for 
each parsan, for tKample: 

Mother 

Father 

Si star 

Brother 

Whv did you choose certain glfti for Certain people? 

Did you chooie gifts because you thought: 

the parson v^u Id really use the gift? 

It was a gift you wantgd the ptrson to have? 

ft wai soniithlng the perion ihould want? 

Did you Select something thati 
the parson needi? 
the parson wanti? 
you want? 

Would yoij reverse tha gifts you have chosen for: 
Mother - Father? 
Sister - Brother? 

Why or why not? 

What gifts would yoy Ifka to rsoafve? 

What gifts would yoti give a gf rlfriend? A boyfrlsnd? 

Intarvlaw family members to find out if they would real )y Ifk© the 
gift you choose for thenip 

Does your perception of an approprfate gift hold true? 

How would theie gifts Influenca a boy? A girl? 

If you racalvid these gifts ho^ did ft Influenca you? 
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TEACHER 4:1 



Ti tie HOW'S YOUR LOVE LIFE? 
Introduction 

Adyartising ganerally sesnii to treat the consumer as a helplesi, un* 
critical crsaturs who could riot manage to make ft thr^Dugh II fs without 
the sssentlal benefiti provided by a nevar ending streaiti of producti. 
Thfi is particularly true of much of the advartiilng related to woman, 
for in the process of selllrg cosmtjci, breakfast fo^di, and house* 
hold cleaners the advertiser is also driving home the stereotype of 
mother and homamiker a hundred tifnes a day* 

Ob J icti vei 

Studants will compare imagei cf women and men in advt^tlsfrig and 
articylita an understandmg of sex stsreotyping in advartlsing. 

Students will artlculite the mfluencaof advert lifng on their own Ifvas 

Students will create (or revise) an md to eliminate sm% discrimination. 

Time TsNO dayi 

Materials Magazines and the Student Handout (^rl): *'How's Your Love 
Life?*' plus the slide ierleSp 

procidure 

Step 1 - To introduce this activity a series ©f slidas of sexist and non- 
sexist advert! iing Is available from CTIR, Tha slides will be 
helpful In provoking student intarsst in analy^'ng roles of 
men and women In advertising. 

Slides to mentiDn specifically; 

1. Two different ads for support hoses Why do advsrtisefs use 
a different appeal for men and woman? l^at words do they 
use? What messages do these ads transmit about sex roles? 
2* Delta Airline leriesi ttow are men and woniin portrayed? 
Vhit words are used to describe tho men and wonien vyho 
vtork for Delta At rl [ries? Why do advertli^rs portray their 
employees differantly? 

Step 2 - The imaga of ^ericans in the media should also be eKplored by 
having students look through mgazlnes to find a favorite 
advgrt isement that shows itien or women promoting a product. 

Step 3 - Studenti should display the advert I semants In categories: 
"The American Vfeman** and *The Amerioan Man'' 
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TEACHER ktZ 



Step ^ - Dlscuis the characteristics of each smK ai th^y appear in 
adv^ertislng, Lfst words to describe men and WQimM* 

Fcr example: Women ften 

helpless Intel !igent 

meek cap^it^le 
il n y ni^chani cal 

wrapped up in hom han^iorne 

Step 5 - Compara the two lists for similarities and di f fdrencei , 

Step 6 - Oiicuss whether theie portrayal i of men and v*'Onien are reallitic. 
Which seiK IS portrayed niora realistically? In a ''better*' way? 

EvaluatiDn and Fol low-Up Activities 

K Have itudenti revise the ad they feund or oreate a new ad total ly 
free ef sex stereotypes* 

2* Run through the same activity using TV eonimercials. (How many adi 
on TV for a woman's product use mala over^von^es as in the Gart tol 
commercial "My wl fa, I think MM keep her. ^ *, 

3* Select an ad that you find objact ionabla (as a boy/girl), Mike the 
changei that are needed to maka the ad more suitable to yoUm 

Use old magagines to sea how the "AfneriQan Woman*' and the "American 
Man*' lockad in the '40*s, '50's, '60'i* Resource: Time Life , 
This Fabulous Century , 
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STUDENT 4:3 



HOW'S YOUR LOVE LIFE? 

Loek through magaaines and cut out one favorite ad that shovi/a men and 
women pronioting not only a product but also an image or way of life. 

Display the ads In categories: 

•'The American \*tonian in Advert! sement" 
"The American Man in Advertisement" 

What are t[ie character istfcs of each sex is thiy ippear in magizi ne adr? 

(What words would you use to describe the men and women in advert iseinents ?) 



1 , 

2, 



6. 



8. 



10, 



11 . 



I?. 
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Advert! sement s 



Men ■ 



Wonpn 



15. 
16. 
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How might these comm^j*^lals be changed to prQinots more raalfsttc pictures 
of both men and womeh|? 

Have you ever avojd^^ b^*^frig a product beeause you wgre luiult^d by tht 
advert I iement? 

What are iom© p^oduc^g s^ij throyflh hon'*it><Ut practicei? 

Can you think of any aJv/^rt if ements that are rmakfng an affort at changing 
sex-stereotypi ng? 

(Some sample ads are att^^hed where neecJfedp) 



18 



— 10 - 



I 

o 

ERIC 



hMB is an air line run by 



—7, ...,r,i.V:-V",'i^— J-N All' 



professionals. Like Jim Grunenwald,L 
line «|iech^nic, V " B 

Jijji Iiais almost 14 years with 
Prtt^, He knows hydraulic systems and ^ 
fuel if stems and radar systems and landing ^--^m^ 
geat> ^ystems. And he knows engines inside and 
ottt.^c can Iflne-tune a jet engine that's over 23 feet long, 
ovet> j6 Itet around and weighs 6 tons. 
Al;ig joft? Not for a pro. Just about Jim's si^e. 
Delta is ready when you are. 



i 



t 




Qm:'V> rnrrilfii! :\ vvMr-Us i nw 
rtin, Hiinn Twn liv t wn '"hm*'-! in 
hnth U HMiSt .vMi f ifif f ,i ; 
Nil w [ 'f ill, I h/i?, ihP y-i7. ihn 
7.'" ;'U!5.iii£j ffin DC 1 0 m iK 



ERIC 



Ditta is an airline runby prtf tsdonals. 
like Paul Bennett, 747 Captain. 

Paul started out flying a ll'passenger }^ 
DC-3. Now he*s captain of a 370^ ^ 
passenger 747, the world's largest 
jetliner. After 30 years with Delta, he has 
26,000 hours and 8 million miles under his seat 
belt.When you're flying, it's nice to know 
there's a Paul Bennett up front. 

Delta is ready when you are. 




" 12 



20 




Delta is an air line run by piof essionals. 
Like Paul Hunt, Senior Customer Services 
Agents 

As soon as a jet landSf he goes into action. 
He superviies unloading. And loading. And 
refueling. And dtaning. And stocking the 
aircraft with great food and di inks. All in 
as little as 20 minutes. 
He g$u you otf to a ^ng start, even 




I H'li.i H WMfi* Hirti*** I in HJ gives eninlnri " a nvhPto nfw nrteaniri© Twei by !wo seals 
in tHilh tiHHfHi niid r<r<i| cuss Now peili has the 747, ihm 727 200 arid ih@ 

^ — 13 — -^X 




Delta is an air line run by pro- ~— - 

fessionals. Like Alan^rd, Customer / ^^^3^_|ac^Sp 

Services Supervisor. He directs IS ^^.r:^#:i^^g|^tm 

other aients. His efficiency and skill \^g$^^^(^f f ^' - 

come from a background of more than 

5 years behind a Delta ticket counter. And 

he hasn't met the schedule^ baggage, boarding, ^^^f^pg^^i^ 

fare or package tour problem he couldn't handle. 

As a supervisor, Alan Ward is super. 

Delta is ready when you are. 
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Delta is an air line run by professionals. 
Like Christa Beck, Stewardess. 

Christa is attractive, considerate, 
courteous, kind, orderly, personable, 
poised, polite and truly dedicated. ^ , , ^ , „ ^ 
And her service goes far beyond the ^^^'.^■■■^^^^^^i:^ 

callofduty ^'^'^'^^^ilS^S^ 
Those aren't our words. Those words " c*^ f:^ 

are from letters we've received about Christa. 

Written by Delta passengers. 
And H^'ve got 4)000 Christas. 
Delta is ready when you are; 




/I ■ tr ,= ' !* i i i.^ I j 
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Delta is an air line f un by professionals. 
Like Rose Wynne, Stewardess. 

Rose beat out 24 other fine applicants to 
enter Delta's rigorous trainingprogram 
andpassed with flying colors. She loves 
being part chef, part wine steward, 
part mother, part sweetheart and part 
hostess. And the nice thing about it is we 





' * * perhaps in 
ulries like this 
no 14, 197&. 




'tfi*t. Ciihins tifv almost l^^feef ^ 



25 



ADDENDUM 



\^an yuu l 

which womarT 
support pani 

'"ocody wO'Jd compare their support pantV' 
"o?c ^e;.. af oantynose 

3 t^^-r .se nobody else has Alive^Hanes 
^ ^v€' S ,000'! P:r"vf"'OS€ So sheer so good booking, we 
avecl to ^'^a^c 3 S'ci^ by side co^nparison of Alive 
'^e o^€ .t2^A ^3nd a leading national brand of 
^?^..'3' Darryhose ^the one on \m right) 

W€ ^ooe t^^ is Dict^re will get you to try Aliye 
Bsca-.^ie wc can only snow you how good it looki You ve 
^ot te fmn cut r^g^v qood it feels for yourself Alive Available 
at nnc deoartnicnt and apuarel stores 

Nc\s ycu r-^n .Hfvc ^liAhm ^5 05*Ahvc SuppOft 
PjfHy no>C dunn^ [n^ H.inm BeduVM SuppOf! Sale ftoni 
SiVt Sth to 15th 1^73 ^H,,..^,Hjpu-nd,iM.c^ lOLI CB 
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Hants Alive Suppoft. 

see it, but you know It's there 
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in me life 
ofdte 



on-the-go. 



icks 

fOft 

lan. 



without a man teiing me how. 
and I wrote this ad the same way. 




Those male auto experis told me to tell you it's an adorable litUe 
ca^ ISdOTmlng one will make you look rich and sexy. 



I told them that 
you'cl rather hear the 
news that the Subaru 
doesn't cost much to 

„ own or operate. That 

Uncomfortable, dependable, and fun to drive. 
Parks easily and gets around 25 miles to the 
gallon on regular gas. 

They told me not to mention technl' 
cal car terms, because you wouldn't under- 
stand them anyway. 

I told them you'd certainly understand 
that front wheel drive gives the Subaru 
more traction and maneuverability. That rack 
and pinion steering and 4-wheel independent 
suspension make Subaru easier and safer to 
handle. And that the Quadrozontal engine 
design cuts down on engine wear. 

They told me to tell you not to be 
afraid of Subani% 4-speed stick shift. 

Since over 20 percent of Subaru's 
buyers are already women, that old myth 
about females only being able to handle 
an automatic transmission is hogwash. 
I can tell you that Subaru's 4=speed stick 
shills very smoothly So who's afraid? 



They told nie to quote a testimonial 
from a male racing driver, since women 
don't trust Hie judpnent of other women. 

Here's what Arlene Silver, a young 
bank executive who traded her VW for a new 

Subaru, says: 

*8,000 miles later, I haven't spent a 
penny on'repairs. I always get 30 miles to the 
gallon, on regular. The brakes are great... It's 
fun to drive...When it's time to buy another 
car, I wouldn't hesitate to buy another Subaru.' 

They told me I'm awfal cute when 
Vm mad. 

1 locked myself in my office and 
wrote this ad 
my way. 




R^ly strips e><ri 



IFront Drive f 



You 
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buy it tor ps mileage alone. 
But Uiere^ so much more. 
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kids,dirty dishes 
and a fiissy husband, 
Whirlpool believes 
you deserve appliances you 
don't have to worry about 



Of course we know thai being a 
gni)d wile and nu)ther is a labor 
of love. But we also know just 
how KHigh the job is. And how 
iniportant it is. As someone 
recently said, ''Keep your scien- 
tists and businessmen; give me 
a million good mothers and Til 
give you a betier worlds 

We agree. And that s 
exactly why Whirlpool puts in 
a lot of extra effort so that your 
day can Ix^ a Ixnier one. We 
know how important your 
appliances arc to you. 

So to start witli, we make 
ihcm the best way wc know 
how. And then wc check them. 
Hiiv do we check ihciiL Our 
Quality C/onirol Department is 
manned by ijuahfieci. technical 
experts w ho inspect everything. 
Prom lop to boiiom. Inside 



and ouL Ttiis assures you of 
appliances that not only work, 
but keep working, day in, 
day out. 

And to help you when 
you're shopping for a new 
appliance. Whirlpool offers the 
Consumer Buy Guide, It's a 
detailed listing of all the impor- 
tant features of that particular 
applianct^ And this Consumer 
Buy Guide comes with every- 
thing we make. 

Also, we have a warranty 
that you can read and under- 
stand. A simple thing maybe, 
but It lets you know where you 
stand. At all limes. Without all 
kinds of confusion. 

And of course, when the 
sale IS made our serviccjust 
begins. We wanted to make sure 
we kept in touch, so we initialed 



our Cool Line service. It's a 
toll-free telephone service avail- 
able to you anytime. If you have 
questions about any Whirlpool 
home appliance, just call this 
number: 8OO-253n30iJn 
Michigan call 800-632-2243. 

Most of the time our 
people can solve your problem 
over the phone. If not, they'll 
give you the names of the 
Whirlpool AuthorizedTechCare 

servicemen closest Jo you, or 
another authorized serviceman. 
It really kind of boils down 
to this: Whirlpool believes you 
have one of the most important 
jobs in the world. And we want 
to do everything we can to make 
it easier for you. If that's what it 
takes to make a better world, 
were 

aiiforitfWhirlpool 
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Your husband shouIdn^t be 
eating his vegetebtes 
just because they^e good for him. 



1 h* ^^iiould be eating his vegetables because they taste good, And because they Ve 

Only t roiiblu is. the same old vegetal)luB aren't too interesting, day after day. 
ThatH wliy Hird^^ Eyu* mvonted Combination vegetables* 
ni*litiuus vi\kietabluH in conibiiiation with other good things like nriushroomSi 
^tMisuntMl ^auce?^, brown sugar, toasted almonds* even 
oiluM' \ t»^etablt*H, 

Likv Heans withTousted Almonds, for instance. 

Till' tiny almoiui slices nuike the lieaiis 
insto siJKt^^l^ ihoyVealmost like a whole 

Hun\ tlu^yVogiHxl fin'yoiL Hiil thatU 
not whv your huHlmnd will like them. 




Birds Eye' Combinations. 
The first vegetables your husband might even notice. 
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women in our arri 

n't even know our 



'^■Cr yUU f U 

U " Plv//CH)f). 

known — and 
f rOfri the OtHorS 



Thib harniontcjur, mtoraction of CB 
CHtjmpiQn intOf nationdl bocome a 

A n f J T h n t n 1 a k o Lj s ii c) f ^od r i a m « j t c 
niiikJinq MntorfoK US Plywood, 
nc'hertfi CQnsolK.lfjtf'd Ind' istf lOi^, I 
v^h>>rnwnre, DrH Mar. Gord(;n/Karc 

Pt)r>i}r ft AHio^l Products Chnmpio 
F fKinrai Off'c^j Products. DairyPak 
Champion Packagos 
Furnishings Drejxel Hnritago, M^a 
Trend Carpet. Ro>«bury Carpet. Tnt 



ipion Internationai 

es are making a name for us. 



od things happen 
a Honda. 




u do llu^so cloys, you soo mom 
I Honila nioton^cbs All kinds 
urkcis Students Executives 
\nd, qiiitn ci fow riiore wornun 
?cautfe of the good thmys they're 

y, for one A Hondci four-stroke 
.IS cKis to go for milt^s 
ihility No one else has Honda s 
ihdt tiren 

^iondd offers tht? wo.rld s largest 
lodalH A bike for every rider. 



Service. Honda has more friendly dealers 
throughout the United States to gel you started 
tind keep you going, 

Fun. That's the best thing of all. Whether 
you ride a Honda to get to work or to get away, 
you just seem to enjoy the ride a little more. 

Try it yourself. Visit the Honda dealer 
in your neightorhood, 

And let the good things start happening 
to you. 
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TEACHER 5-1 



Title Ainerican Graf f? cl 
Introduction 

Our society has differfeiit ways of telling us what activities, character- 
istics, and attitudes are or should be appropriate for boys and girls. 
The following unit allows the students eKpUcFtly to recognl^a thase 
societal ly deteriiiined dlffarencei* 

Obiacti yes 

Students will share valueSj experlances, and points of view ragarding 
sex role distinctions. 

Students will hypothasiza past and future sex role distinctions based 
on thair own experienQas, 

Time On-going class tima 

Mater I al s : large sheets of paper 



Step 1 - This activity is intentionally loor^ely structured to allow for 
spontaneity and open-handed diicuislon. Post large sheets of 



paper for students^ graffitlp Head each sheet with a provocative 

phrase dealing with sex roles. Sea the next page for suggestions 

Leave them up for a few days for students to scribble spontaneous 
reactions. 



Step 2 ^ Discuss the followlnq Questions^ What does our Qraffit? show 



us about sex stereotypes? Could the words "boy" and "girP' 
be changed in many of the graffiti? Why or why not? Do you 
think pMpla your age In other countries would write the same 
graffiti messages? Why or why not? What do you think graffiti 
of the future will say? tow do you show your mascuiinfty? 
f«nf nl ty? 



Proc edure 



Adapted 



from Law in American Society . Volume #3i p. ^1. 
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Amer i can fi^af f j t j 



A gi r1 

should be, , , 



Bacause I 'm a 
g f r 1 I wou I d , 



Because I -m a 
girl I would 
not, , . 



A boy 

should hm* , * 



Because I 'm a 
boy I would, , , 



Because I a 
boy I would 
not ^ . « 



I 'm glad I'm 
a girl bacauie. 



I 'm glad I *m a 
boy bscauie. . * 



If 1 


were a 


boy 


I'd... 



If 1 


were a 


girl 


I'd... 
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I would be 
upset i f my 
girl friend. . . 
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I would be 
upiet I f my 
boyf riand* • * 
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Title BIOGRAPHIES CF GRANDPARENTS * 



TEACHER 6i1 



Introduct ion 

One of the more enl ightenrng experiences for a student is to be able 
to get away from the "here and now," Asking a member of an older 
generation to tall about how he or she grew up and what problems had to 
be eonfronted offers great potential for daveloping comparlions across 
generations. Horeover, It often can bBCome an eKclting activity that 
the whole family can enjoy* 

Object? ye 

Students wilt make compartsoni between their own personal experfenco^s 
and those of preceding generations. 

Time . 

Two or three waeki for biography data collection outside class and 
writing the biography 

One day for preparing chart and sharing in imall groups 
One day for de**briefing 

Matertals Student Handouts (6*3 and "Biographies of Grandparanti" 

and "Simi lari ties and Differences Across Generations" 

Procedu re 

Step 1 - Allow weeks for preparation of the biographies* Each week 

progresi reports may be collected by the teacher* Some students 
may need additional tliTie to write a letter to grandparanti, etc. 

Step 2 - To prepare students for interviewing, you may wish to bring an 
elderly person to class for a "practice*' intarvlew* 

Step 3 ^ After the biographies have been prepared ^ have students complete 
the attached chart* The last three categories will Involve 
ipeculatlon as to the student's future. 

Step k - Small groups can be formed for students to datarmlne the degree 
of sfmilarity of experience to the grandparents' generation. 
What statementi can they make about growing up in the past? 

Step 5 ^ The class discussion should be based on comparison with past. 

What freedoms do students enjoy today? Do parents have some 
additional restrictions? How can you explain these changes 
In life styles? Has there been in improvement? 

NOTE: In testing this activfty we've had biographies of grandparents 

35 
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TEACHER 6:2 



whosa marriages were arranged, a '^ail'^order bride, and rural -partner- 
ships ,';ypicai of years ago. Students have brought pictures, family 
albums and reunion programs to class. These situitions contrasted with 
the fast-paced nature of *'urban^l i vi ng today will hopefully provide 
students with valuable cross-genertt ion comparisons. 

Adapted from Sharon Menard's mini -^course, 'Vomen in the American Culture*" 




- 27 " 



EKLC 



CS: WOMEN 9/75 



STUDENT 6:3 



BIOGRAPHIES OF GRANDPARENTS 



This project will raqui ra individual rasearQh* If your grandparents live 
nearby, go out and intarview them. (Use a tape-reeordar if you i[ka*) 
If they don't live nearby, your job is a little tougher. You Ml either 
have to write to them, or rely on your memory and talk to your parents 
and other relatives to find out the tnformatton you'll need to know. 

Divide your biography into several chapters: 

1. EARLY LIFE 

Where were your grandparenti born? Where did they spand rnost of thafr 
lives? Did they grow up in a rural (country) or urban (city) 
envi ronment? 

To ask Grandfather: What kinds of activities did you do with your 

father/mother? 

To ask Grandnfiother : What kinds of activities did you do with your 

father/mother? 

To ask both: What kinds of agtivities did you do for fun? 

2. TEENAGE YEARS 

How old ware you when you went on your first date? What clubs did you 
belong to? Did you finish high schc^l? What activities were available 
for teenagers? What kind of transportation was available? What was 
your first Job? Was there a ^'generation gap" between your grand* 
parents and their parents? What do you remember about elothing 
styles? What differences or similarities do you see between your 
•'teenage years" and your grandchildren's? What are soma things that 
girls can do today that they couldn't when you were young? 

3. MARRIAGE/FAMILY 

How did you meet your spouse? How old were you when you were married? 
What qualities attracted you to one another? How soon did you have 
a family? How many places did you live? What Ideas did you think were 
important in raising children? What advice did you give? Did your 
children take your advice? 

k. EARNING A LIVING 

How did you choose an occupation? What kind of help did you have 
getting started? How many different Jobs did you have? If you were 
a young person today i what kind of Job v^uld you choose? 

5. FINAL CHAPTER 

You decide what's important for ending your grandparents' biography. 
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STUDENT 7-3 



THE UNITED STATES VS, SUSAN B. ANTHONY (l) 
(A play in two versions) 
THE BACKGROUND - the year I872 

On one of the list days for voter registration in Rochester, New York, 
Susan Anthony got her two sisters and a dozen other women residents and 
together they marched through a crowd of gaping men In a birber shop 
and demanded that they be registered as voters. The election board 
offered a few fifnt objections, but Susan read them the Fourteenth 
Amendment and the article In the State Constitution regarding the election 
oath. As neither document contained any sex qualifications Susan warned 
the men that If they refused to register the women she would swear out 
warrants for their arrest and pay the whole cost of the suits herself. 
The men then agreed to register them and on election day permitted them 
to vote* Every paper in the country carried sensational stories, most 
of them demanding that the wmen, especially Susan Anthony, be severely 
pun! shed» About two weeks Qfter the election a United States deputy 
marshal called at the Anthony home and Informed Susan that she was under 
arrest for lllegaMy voting* 

THE INDICTMENT 

JWIthout having a lawful right to vote in said elaction district the 
said Susan B. Anthony, being then ana there a person of the female sex, 
as she, the said Susan B, Anthony, then and there well knew contrary of 
the statute of the United States of America In such cases made and provided, 
and against the peace of the United States of America. did knowingly, 
wrongfully and unlawfully vote... J' 

CHARACTERS 

Clerk 

Henry Selden - defense lawyer 
Judge Hunt 
Susan Anthony 

Richard Crowley * district attorney - prosecution Lawyer 

Narrator 

Jury 

INFORMATION FOR THE DEFENSE 

The indictment charged Susan with having voted In daf lance of a Statute 
of the United States, However, the original Constitution claimed little 
power over the election laws of the iaparate states. It provided that 
U. S. Senators must be elected by the state legislatures, but left members 
of the House of Representatives, the state legislatures thamielves and all 
state officials to be chosen or appointed by the citliens, all of them or 
only some of them depending on what each state preferred. The law under 
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STUDENT 7*^ 



which sha was arrested was passed In I87O to halt the voting of southern 
rebels following the Civil War, 

Susan's defense was based on the l4th and 15th Amendments, Examine these 
to see If they limit the rights of women. 

INF ORHATION FOR THE PROSECUTION 

Susan Was arrested for vfolatfon of Section 19 of an Act of Congress 
which required that anyone voting knowingly without having the lawful 
' right to vote was guilty of a crime and on convict Ion would be punished 
by a fiha not exceeding $500, or by imprisonment not exceeding three 
years. The law was passed In I870 to halt the voting of southern 
rebels following the Civil War, 

Women had not been given the right to vote in New York, Examine the 
l4th tnd 15th Amendments to see if they give women the right to vote 
and the section of the Constitution dealing with elections. 
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STUDENT 7:5 



THE UNITED STATES VS, SUSAN B. ANTHONY^ (2) 

CHARACT ERS 



Clerk 

Hanry Sal den - defenie lawyer 
Judge Hunt 
Susan Anthony 

Richard Crowley - district attorney, proseoutlon lawyer 

Narrator 

Jury 



THE TRIAL 



Narrator : Evidencs hat been pressnted In the oase of the United States 
vs. Susan B, Anthony and the lawyers are now making their 
sutnmary itatements. The defense lawyer , ttenry Selden speaks: 

Selden : The only crime Miss Anthony Is guilty of is that she Is a woman. 
If the same act of voting had been done by her brother under 
the same circumstances, the act would have been honorable, but 
having been done by a woman it is said to be a crime, 1 believe 
this Is the first time In which a woman has been brought fnto 
a criminal court, merely on account of her sex. Miss Anthony 
voted In good faith, believing that the U, 5. Constitution gave 
her the right to vote, (sits down) 

Narrator : The prosecution lawyer, Richard Crowljey, summarizes ^the case 
against Miss Anthony: 

Crowley : Miss Anthony ^s Intentions may have been good, but we are not 

here to argue what her Intentions were. By voting, fdr whatever 
reasons, she violated a law of the United States and Is there- 
fore guilty of a crime, (sits down) 

Judge Hunt : (pulls out a sheet of paper and reads from It) The right or 
privilege of voting Is a right given under the constitution of 
the State, not of the United States. The legislature of the 
state of New York has seen fit to say that ^^ting shall be 
limited to the mala sex. If the 15th Amendment had contained 
the word "sex" the argument of the defendent would have been 
correct. The l4th Amendrant gives no right to a woman to vote 
and the voting of Miss Anthony was In violitlon of the law. 
She was not ignorant of the facts. Upon this evidence, I 
supi^se there Is no question for the Jury and that the Jury 
should be directed to find a verdict of guilty. 

Selden : (jumping to his feet) The jury should determine whether or not 
the defendent is guilty of any crimal 

jt- ■ .... L 

'Adapted from account given in Lutz, Alma, Susan B. Anthony , pp. 209-213. 
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Judge Hunt ; Thm queitioni gantlemen of the Jury, is a qusstion of law 
and I have decided as a question of law that the l^th Amendment 



did not proteet Miss Anthony's right to vote. And I have de- 
cided alio that her belief and thm advice which ^he took does 
not protect her in the act which she coiTinltted. If I am right 
in thls» the result must be i verdict on your part of guilty and 
therefore I direct that you find a verdict of guilty. 



Selden : (again Jumping to hit feet) That ft a direction that no court 
has power to make In a criminal case. The Jury must decide. 

Judge Hunt : Take the verdict, Mr, Clerk. 

Clerk : Gentlemen of the Jury hearken to your verdict as the Court has 
recorded It. You say you find the defendant guilty of the 
offense whereof she stands Indicted^ and so say you all. 

Sel den : (protesting) The Court has no right to make such a direction. 
I insist that the Jury be polled. 

Judqe Hunt : No! Gentlemen of the Jury, you are discharged* 

Narrator : The Jurymen file out of the Jury box and leave the courtroom. 
The next day Judge Hunt Is preparing to pronounce the sentence 
against Susan: 

Sel den : My defendant has been denied a right of trial by Jury* I move 
for a new trial . 

Judge Hunt : Motion denied. Will the defendant please rise. 

(Suian Anthony stands) 

Judge Hunt : Has the prisoner anything to say why sentence shall not be 
pronounced? 

Anthony : Yes, your honor, I have many things to say; for In your ordered 



verdict of guilty, you have trampled underfoot every vital 
principle of our government. My natural rights, my civil rights, 
my political rights, my Judicial rights are all Ignored* 



Judge Hunt : I cannot listen to a rehearsal of arguments your lawyer 
has already presented. 

Anthony : May It please your honor, I am not arguing the question but 



simply stating the reasons why sentence cannot In Justice be 
pronounced against ra. Your denial of my citizen's right to 
vote is the denial of my right of consent as one of the governed, 
the denial of my right of representation as one of the taKed, the 
denial of my right to a trial by a Jury of my peers*,.. 
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Judge Hunt : The Court cannot allow the prisontr to go on, please sit down. 

An thony : (ignoring hii command to sit down) I speak for all women who 
are undsr the yoks of laws made by msn^,* 

Judqa Hunt : Tha Court must Insist the prisoner has been tried a^Mrding 
to established forms of law, 

Anthony : Yes, your honor, but by forms of lavi all made by nmn, Interpretad 
by men, carrfad out by man, In favor of men and against women***, 

Judga Hunt : (shouting) The Court orders the prisoner to sit down. It 
will not allow another word, 

Anthony : (pays no attention to Judge) When I was brought before your 
honor for trial, I hopad for a broad and liberal Interpratit Ion 
of tha Constitution and Its raoent amandments that should 
declare all United States citlians under Its protection, I 
hoped to find an equality of rights guaranteed to all persons 
born or naturalized In tha United States* But falling to gat 
this Justice - falling, even, to gat a trial by a Jury not of 
my pears - I ask not lanlanoy at your hands - but rather the 
full strength of the law. 

Judge Hunt : (exasperated) The Court has heard enough. The prisoner 
will sit down, 

(Susan Anthony sits down) 

Judge Hunt : Tha prisoner will stand to hear tha sentence* You are 

hereby ordered to pay a fine of $100 and the costs of prosecution, 

Anthony : May It please your honor, I shall never pay a dollar of your 
unjust penalty, I will continue to urge all women to recognize 
the old revolutionary slogan that "resistance to tyranny Is 
obedience to Qod,-' 

Judge Hunt : The Court will not require that the defendant be Imprisoned 
until she pays the fine. Court Is dismissed. 

Narrator : This clever move, to not give Susan the alternative of paying 
the fine or going to Jail, was obviously planned In advance. It 
made It Impossible to carry the case to the United States 
Supreme Court, 
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Title ; Household Duties i Which Are for You? 
I ntroductionj 

The division of labor has varied among societies. Whatever the 
family structure or the societal structure/ everyone fills certain 
roles* In traditional societies, these roles are handed dmm 
from generation with virtually no individual choice available. In 
every culture the roles people fill are partially divided along 
sex lines — though some societies are more flexible than others. 
On the handout you will be asked to consider responsibilities of 
men and woman in carrying out household tasks in our society today. 

Obi actives i 

Students will hypothesize whether household duties should be sex 
related . 

Students will compare personal viewpoints with those of the class. 
Students will determine personal values relating to household duties 
Time i One class period 

Materials i Questionnaire relating to household duties. 
Proceduras : 

1- Provide introduction and hand out the list on which students 
record their Individual responsea. 

2 * Tally the class responses on a chart on the board or a 
transparency . 

3. Discuss the results i 

A, Which duties are perceived as primarily female? 

B, Which duties are perceived as primarily male? 

C, How Mny duties has the class indicated should be shared 
by husband and wife? 

D, How are these answers different from those your grand- 
parents might have given? 

E, Why do you think families are sharing more responsibi- 
lities than in the past? 

4, For follow-up, look at handout—A Comparison of 1930 and 
Today: Roles of Women, 
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YOUR SEX: Male_ 
Female 



Husband 


Wife 


Both Check whom you eKpact to assume the 

foil owing roles If you marry* 

1, Brtadwlnnar 


— - 




2. Changing diapers 






3* Responsibility for meals 


— = — — 




4* Grocary shopping 






5* Taking out trash 






6* Mowing the lawn 






7* Gardening 


- — ^^^^^ 




1 1 ■ nil 11 . _, 

8. Maintenance of car 






9. Vacuuming and cleaning 






10. Paying bnis 






11.. Final authority of conflicts 1n decisions 






12. Discipline of children 






13. •Cleaning the garage 






14. Dealing with plumbers, electricians, etc. 






15. Selecting children's clothing 






16. Chauffering children to doctors and 
actlvltes 
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Title THE LAW AND PARENTHOOD 

Introduction 



TEACHER 



Because our society asilgns aertain §mx roles to men and diffsrant ssk 
roles to women, and often defines proper behavior legally, Individuals 
may be hamparad in the exerGlse of what they see aS their basic human 
rights. The following cases demonstrate how individuals may feel per- 
sonally harmed by laws and rulas that are based on sex role stereotyping. 

Object i yes 

Students will articulate and share thair c^n points of view about 
parenthood via two case studies. 

Students will make and defend decisions regarding discrimination based on 
sex. 

Materials Copies of the two case studies: "Case #1 The Right of a Father 
to Child Care Leave" and "Case #2 Mrs, Mary Morgan *s Case'* 

Procedure 



Step 1 - Divide the class Into two groups. 

Step 2 * One group should read 'The Right of a Father to Child Care 
Leave" and the second group should read "Mrs. Mary Morgan's 
Case," 

Step 3 * Each group now becomes a Jury. Have each group select a 

foreman/ forewoman* Each group should make a decision for Its 
case and respond to the questions following each case study* 

Step k * Bring both groups together. Have each group summarize its 
case and decision. 

Step S * Final de-brief ing should center around the following questions: 

1. What do the cases preiented have In comnon? 
What are the differences? 

2. Should an employer treat employees differently on the 
basis of sex? 



1 Adapted from Law in ^jnerican SoQiety, September 1974, "Justice for Women," 
pp, 
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CASE #1 THE RIGHT OF A FATHER 
TO CHILD CARE LEAVE 

Gary Alleman is a teacher In New York City, He and hfs 
wife had a baby In 1969, Before the 1970 school year 
began, Mr, Allenitn applied to take an unpaid leave from his 
Job to care for his baby. He was told by the School Board 
that he would siinply have to quit his Job. The New York 
Schools have a policy alleging women to go on leave in order 
to care for young children^ the women may substitute teach 
during this time and return to their Jobs when their child- 
ren are older without losing seniority or other rights. The 
Board refuses to grant this right to fathers. Mr, Al leman 
argues that he is being diseriminatsd against because of his 
seK--a discrimination outlawed by the 1964 Civil Rights Act, 

He and several people from the school district are discus** 
sing the problem, hoping to keep It from going to court, 

Role^Players i 
Mr, Al leman 

Mrs, Al leman, who wishes to continue her own job alsewhsre 
Ms. Cleary, a female teacher who believes men should have 
the right to child care leaves 

Stefner, the School Board representative who will try 
to defend the view that such leaves would be impract'- 
leal, and that to distinguish between mothers and fa* 
thers in this matter Is reasonable 
ir, Dorn, a male teacher who agrees with the Board 
is, Ridgeway, the principal of Mr. Al leman' s school 
Ms. Jensen, a department head at Mr, Alleman^s school who 
feels that granting child care leaves to men would be 
impractical, causing too much disruption of school 
staffSj and chat this might caus© everyone, Including 
mothers, to lose the privilege. 



Mr 



EKLC 



Consider the following questions: 

1, What IS the issue to be decided in this case? What are some of the 
Interests of the different people involved In the case? 

2, What do you think are the school board's reasons for not allowing a 
male teacher to take "paternity" leaves of absence? 

3, What Is the policy in your school district? 

Reprinted from Law In American Society , September, 197^, "Justice for 
Women, " page ^3. 
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CASE #2 MRS, MARY MORGAN'S CASE 

Mrs. Mary Morgans a teacher at Lincoln Elenientary SchTOlj be- 
came pregnant shortly after tha start of the school year. 
According to the ichool district's regulatfons, a teacher 
may elect to take a maternity laav© upon certain conditions. 
Mrs. Morgan did not elect to do so since she antfcfpatsd 
the bfrth of her child during the month of June, when school 
would be dismissed for the symmar. 

Howaverj the Board cited another regulation in its policy 
covering pregnancy: 'Teachers shall be required to vacate 
their positions on the fifth month of the pregnancy," 

Mrs, Morgan produced letters from her physician attesting to 
her good health and her ability to continue with her teach- 
ing duties* The Board allowed her to continue teaching 
pending the arbitration decision. 



Consider the following questions^ 

1. What is the issue to be decided In this case? What are soma of the 
interests of the different people involved in this case? 

2. What do you think are the school board's reasons for wanting pregnant 
teachers to leave their Jobs In the fifth month of pregnancy? 

3. What are Mrs* Morgan^s reasons for wanting to continue her Job? 
What Is the policy in your school district? 
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Title ROLE REVERSALS: AUSTRALIA'S BUSY WIFE/HUSBAND^ 
Introduct ion 

The woman's role as Junior partner and help-mate in the marital rtlatlon- 
ship IS so deeply Ingrained In our ©xperlenea that w€ normally do not 
stop to think how inferior the woman's ^sitlon can be^-untM we look 
at a case where the roles of husband and wif© ara revsrsed* 

Obiect ? ves 

Students will make hypotheses about how language has been used is a tool 
of prejudice. 

Students will demonstrate an understanding of "role*reversar* and apply 
this concept to a new^ different situation. 

Material s Student Handouts: "Auitralia*s Busy Wife'* and ''Australia's 
Busy Husband" 



Procedure 



Step 1 - Pass out the first article* "Australia's Busy Wife." Pose the 
following questionsi 

a* What activities fill Mrs* McMahon's time? 

b. Would you ehjoy living such a life? Why or why not? 

Step 2 - Pass out the second article, "Australia's Busy Husband*" 
Pose the following questions: 

a. Have you changed your mind about the role of Mrs. McMahon by 
looking at her with masculine pronouni? 

b. What Impressions does the article leave about Mr* McMahon? 

Step 3 " Which "Life" seems more fulfilling to you? Why? 
Fol 1 ow*up 

Find a similar article from the Denver Post , The Rocky Mt* NewS i or your 
local newspaper* Have students reverse the pronouns. What can we 
discover about saK-roles by reversing the pronouns In the article? 



ISource: Canberra, "Australia's Busy Wife.'* Christian Science M onitor, 
June 15, 1971. ' 
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AUSTRALIA'S BUSY WIFE 

Mrs, Sonia Rachel McMahon, wife of Primo Mfnlittr WMliam McMahon, Is 
tall, slim, and blond with a Wirm smila, lively eyss, and a frlandly, 
relaxed minner that givss no hint of har fast-paesd Ilfs* 

Mothtr of two small children, sha is deiply Involved in her husband's 
life, and travels with him wheravar she can. Sha spands much of har 
time commuting by air between thair home in Sydney and the Prima Minister' 
official reiidenca in the national capital, Canberra, and in fulfilling 
engagementi in other state capitals and towns of Austral ia* One 
thousand miles a weak is an avaraga schedule. 

A close and devotad couple, Mr* McMahon seeks to involve her in his 
public appearances. Mr. McMahon took over as Prime Minister of Austra- 
lia on March 10, 197U 

On that day* about an hour after Mr. McMahon hid bean chosen as parlia- 
mentary leader of the Liberal Party— which automatically ensured his being 
Prime Minister — Mrs* McMahon was at his side facing television Ughts, 
prass photographeri, microphonas, and tape recordars as ha gave his first 
news conference* She was with him at other news confarances in the next 
few hectic days and also held her own* 

In the weeks since March 10, she has bean busy answsrrng a film-star- 
size fan mail that has arrived from all over Australia and the world, 
travaling with him on alectlonaerfng tours, watching him fn Parliament, 
constantly sharing hfs polftrcal life at functions, meeting and enter- 
tafning people. She bal ieves firmly in baing wfth her husband and 
being bahlnd him In all he does. 

Her children, Mellnda Rachel and Julian Dana William, aged 3 (in 
July, 197t), share her life as much as possible* When she has to be 
away from Sydney, the children are looked after by a nurse and house- 
keeper. When they can, the whole family likas to relax around the 
swimming pool in the garden of their home in Bel levua Hill, one of 
Sydniy's harborsida suburbs* 

Mrs, McMahon dova tails her domestic and politlcil commitments expert ly^ 
always presenting a calm, wall-groomed, pofsad front to the world* 
Har dress sense fi wall developed and she is not afraid of eye-catching 
fashion. In har wardrobe are mini, midi^ and maxi, all of which she 
wearb with elegance and dash. Most are Austral ian dasfgned* 

The daughter of Mr. and Mrs* W. E* Hopkins, Mrs, McMahon 's childhood 
was spent mainly In Sydney, Her father is a retired textile merchant 
and grazier, 

Mrs, McMahon was educated In Sydney at Methodist Ladfas College, 
Burwood, where she was the school swirwfiing champion, and at Ravenswood 
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College, Gordon* She continued her education with a course fn occupitfon- 
at therapy, graduating In 1952. 

In 1963* Mrs. McMahon want to Ntw York whar© shs worked In the Austra* 
Uan NtWi and Information Bureau, In tha Australian Consulata'^Ganaral . 
From thara she want to Jamaica and bagan a carear In films, working on 
the production side for Twentiath-Cantury Fox FI Imi ai asilstint to the 
locatfon manager, 

Plani for making a film at Brokan HMl, tha mining city in tha hot, 
dry waitern outback of New South Walas, brought har back to AUitralia 
in 1965. She gave up har carear whan sha mat har husband, th€in MIniiter 
for Labor and National Sarvice, They bacama engagad fn October and 
married in Decambar, 1965. 

Stnca their marriagei Mr. and Mrs. McMahon have bean packing and unpack* 
ing suitcases all around the globe. In 1967i when Mr. McMahon was 
Treasurer , they went to Rio da Janairo and Trinidad. In 1968, thay 
went to Germany , Switzerland, London, and Washington. 

Mrs. McMahon enjoys meeting people. Easy to talk to and with an ability 
to put people at ease quickly, she is much in demand as a guest speaker 
and guest of honor at charity and social functions. Much of her time is 
devoted to helping organizations that help the sick and handicapped^ 
poor and old, and which promote cultural activitlas. 

As wife of the Prime Minister* she now has to cope with two hort^s-'- 
the Prime Minister-s official residence, the Lodge, in Canberra and 
their home in Sydney. In the past few years Mrs* McMahon has been 
busy decorating their own home where she has mixed antfquas and con- 
temporary furniture and furnishings In an eKciting way. 

She likes entertaining, especially at small dinner partiei. One of 
har biggest occasions was in Junai 1969, when the meeting of the 
Asian Development Bank was held In Sydney and she was hostess. 

As tha Prima Minister's wife, she will continue to go on antartaintng 
diplomatic and political personalities with poise and style. One of 
har first official duties was a formal dinner at the Lodge early In 
April for Prince Philip. She quickly won friends among women Journalists 
in Canberra when, for the first time, they were invited to the Lodge, 
to see the table setting for the dinner. 

On this occasion she chose as her theme the Super Star rosej a coral 
color. The gown she v^re matched the color of the roses which were 
massed In tha reception rooms. 

The Journalists came away enthusiastic, all agreeing that in Mrs, 
McMahon, Australia has an elegant, young hostess who will be an un* 
qualified success. 
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MEN TODAYS AUSmilA'S BUSY HUSBAND ^ 

Mr. William McMahon* husband of Prime Minister Sonfa McMahon, is tall, 
slim, and blond with a warm smile, lively ayei> and a friendly, relaxed 
manner that givss no hint of his fast-paced life. 

Father of two small children^ he is deeply Involved In his wife's 
life, and travels with her wheravsr he can. Ha spends much of his time 
commuting by air between their home in Sydney and the Prime Minister's 
official residence in the national capital^ Canberra, and in fulfilling 
engagements in other state capitals and towns of Australia, One thousand 
miles a week Is an average schedule, 

A close and devoted couple, Mrs. McMahon seeks to Involve him In her 
public appearances, Mrs, McMahon took over as Prime Minister of Australia 
on March 10, 1971. 

On that day, about an hour after Mrs. McMahon had been chosen as pari la- 
mantary leader of the Liberal Party--whlch automatically ensured her 
being Prime Minister— Mr, McMahon was at her sfde facing television 
lights, press photographers , microphones, and tape recorders ai ihe 
gave her first nws conference. He was with her at other news conferences 
In the next few hectic days and also held his own. 

In the weeks since March 10, he has been busy answering a f I lm*star- 
size fan mail that has arrived from all over Australia and the world, 
traveling with her on electioneering tours, watching her In Parliament^ 
constantly sharing her political life at functions, meeting and enter- 
taining people. He believes firmly in being with his wife and being 
behind her In all she does. 

His children, Mellnda and Julian, aged 3 (in July, 1971)* share his 
life as much as possible. When he has to be away from Sydney, the 
children are looked after by a nurse and housekeeper. When they can, 
the whole family likes to relax around the swimming pool In the garden 
of their home In Bellevue Hill, one of Sydney's harborslde suburbs, 

Mr, McMahon dovetails his domstic and political commitments expertly, 
always presenting a calm, well-groomed, poised front to the world. His 
dress sense is well developed and he is not afraid of eye-catchfng 
fashion. In his wardrobe are mini, midi, and maxl, all of which he 
wears with elegance and dash. Most are Australian designed. 

The son of Mr, and Mrs, W. E, Hopkins, Mr, McMahon' s childhood was 
spent mainly in Sydney. His father Is a retired textile merchant and 
graz ier, 

Mr, McMahon was educated in Sydney at Methodist Jten's College, Burwood, 
where he was the school swimming champion, and at Ravenswood College, 

^ Adapted from the original by Helene Olejnlczak, Cherry Creek Schools, 
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Gordon. Ha continuad hfs education with a couram in occupatfonal thsrapy, 
graduating in 19S2. 

In 1963s Mr* MeMahon want t© New York whsra ha worked In the Austranan 
News and Infonnatton Bureau, In the Australian Coniulate*-6enera1 • From 
there ha want to Jamaica and bagin a career In f ilmip working on the 
production side for Twantiath-Cantury Fox Films as assistant to the 
location manager. 

Plans for making a film at Broken Hill, tha mining city in the hot, 
dry waitern outback of New South Wales, brought him back to Australia 
in I965* Ha gave up his career whan ha met his wife, than Minister for 
Labor and National Service. Thay became engaged In October and married 
in December, 1965. 

Since their marriage, Mr. and Mrs* McMihon have been packing and unpacking 
iui teases all around tha globe* In I967, when Mrs* McMahon was Treasurer* 
they went to Rfo da Janeiro and Trinidad. In 1968, they went to Garmany, 
Switzerland, London, and Washington* 

Mr. McMahon enjoyi meeting people. Easy to talk to and with an ability 
to put people at ease quickly, he is much in dwan^ as a guest speaker 
and guest of honor at charity and sociil functions. Much of his time 
is devoted to helping organii^ations that help the sick and handicapped, 
poor and old, and which promote cultural activities. 

As husband of the Prime Ministsr, he now has to cope with two homes*- 
the Prima Minister's official residence, the Lodge, In Canberra and their 
home In Sydney. In the past few years Mr, McMahon has been busy decor- 
ating thair own home where he has mixed antiques and contamporary furn- 
iture and furnishings In an exciting way. 

Ha likes entertaining, especially at small dinner parties. One of his 
biggest occasions was in June, 1969, when tlje meeting of the Asian 
Development Bank was held in Sydney and he was host. 

As the prime Minister's husband, hswill continue to go on entertaining 
diplomatic and political personalities with poise and style. One of his 
first official duties was a formal dinner at the Lodge early In April 
for Prince Philip, He quickly won friends among mile Journalists In 
Canberra when, for the first time, they were Invited to the Lodge, to 
see the table setting for the dinner. 

On this occasion he chose as his thema the Super Star rose, a coral 
color* The tuxedo he wore matchad the color of the roses which were 
massed in the reception rooms » 

The Journalists came away anthusiastic, all agreeing that In Mr. McMahon, 
Australia has an elegant, young host who will be an unqualified success. 
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Ti tU "laUAL RIGHTS IN THE CRADLE'*^ 
Introduc t fon 

Although equal rights for women are Included in the Indian Const! tut ion, 
the task of exteriding nieiningful equality for women to Indians 600 > 000 
vfllagai is proving slow. Inequalfty begins at birth* Too many famllias 
Want at least two sons^ and for them daughters are Just extra mouths 
to feed, A study In Punjab, one of India's best-fed states, showed 
that ten times as many female infants as male infants died of nutrl* 
tional morasmui. 

This is t/ue not only In India but In many parts of the world where 
ignaranQa is responsible for perpetuating prejudices against females. 

The babies in this slide are 2 year old twins: the one on the left, 
a girl, the one on the right, a boy, both raised at home. The picture 
was taken In the nutritional rehabilitation center at Campbell HospItaU 
Jarmalaniadugu, in Southern India* The difference in their condition 
Is entl rel^ due to the fact that the boy was nursed first and fed first, 
his sister getting what was left over. Notice that the mother who 
holds the little girl in her lap and the twins' big brother, who holds 
the boy In his lap, are lavishing their attentlun on the crying boy, 
while the apathetic little girl is scarcely noticed. 

Beliefs and attitudes take decades and centuries to develop, but hope^ 
fully It will not take long to change some of the wore harmful ones* 
Hopefully, one day In the not*too-di stant future, equal rights wMl start 
in the cradle for all* 

ObiectI ves 

Students will be able to articulate the tragic effects of early sex 
discrimination. 

Students will be able to hypotheslie reasons for seK discrimination 
beginning at such an early age In India. 

Time One ha) f to one day 

Materlsh Slide— Twins In Jammalamaduqu Hospital and Student Handout: 
»two Infants" 

Procedure 

Step 1 - Shoi^ the slide to the class. Distribute copies of the Student 
Handoyt, 'Two Infants." 

Step 2 - Individual ly, students should answer the following questions: 

1 Adapted from "Third Vtorld l^man, UNICEF News . July, 1973 (p. 17) • 
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1. Where do you think this picture i^as taken? 

2* Who are thm four people in the picture? 

3* How old ar^ tht two Infants? 

^, In what wavs ira thi two infants alike? 

5. In whit wayi are th% two fnfants dffferant? 

6. What Is the men of ©ach Infant? (Whfch Is m boyl Which 
is a girl? Art they both boys? Are they both girls? 

Step 3 ^ Next have itudants share their raspcnses in a elass dlseussion. 

Spend m\m tlmm probing studint aniwars to queitlons #5 and #5, 
Studants ihould real iza that the infant on the right looks 
bialthier, evtn though ha'i cryingi than the one on the left* 
Reveal to the studints that the infant on the rfght Is a 
bey and tha cm on th© laft^ a girl. Have studants point out 
the dif fa ranees Ir tlie appearance of the two infants. What 
do they think acct^unti for thass differences in app^aranaa? 
HVpothaSi« reasons for th^ m)m Infant appearing healthier 
than the famale. Reveal that the tv^o infants are twins. 
The iDOther i^ Holding the girls the older brother is holding 
t he boy s 

Step U - Raveai the rest of thi stcry about the famMy, Hypothasiaa 
r^iscns why the mothar vroiJld nuna and feed her son flritj 
bafore her daughter. Ask tha students If they think this kind 
of "girls last In lini'* behavior oontinues throughout the little 
girl 's life, oc you think the 1 ittle girl wi 1 1 go on to school? 
Will ihe do wil 1 rn sehCDl? What will be her chances of m 
successful Career? If 'you could j how would you go about 
educatffig this mothar (and many others like her) in India? 
Equally impDrtartt^ how would you go ibout changing the situation 
that produced this lltdp^? 

Step 5 - Culminate the activity by imphaiiEing that changes take tlm 
and that discrirnlnafci On doii begin in the cradle* 
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TWO liNFANTS 

1, Where do you think this pictur© was taktn? 
2* Who are the four people In the picture? 
3* How old are the two Infants? 

In whit Ways are the two Infants alika? 
S* In v/hit ways are the two infants different? 

6* What is the sex of each infant? (Which Is a boy? Vfhich is a girl? 
Are they both boys? Are they both girls?) 
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Ti tie GLOBAL LITERACY 
introduct Ion 

In 1960j 58% of illiterates ware women; by 1970 the figure had risen 
to 60%* Although the worl d-wlde rate of illftericy may well declfne 
by 1980 to 29% because of the expected increaie In population^ the 
aetua! number of 1 1 If tarates vwf li increase . The eitlniate is that 820 
million adults v^ill be In thii group. 

Literacy rates \^ary from contlnerit to continent, from country to 
country, and according to whether one is male or female. By looking 
at the overall rates of literacy for the various continenti and the 
differences between male and fwiala 11 literacy on those continenti, 
we can speGulats about the values and traditions of the p^ple in those 
areas* 

Object i ves 

Students wi II Interpret statistical data, specifically literacy rates 
around the vorld. 

Students will develop hypotheses about literacy diffsrencas in various 
areas of the world and betv/ean mer and women* 

Time One day 

Matari al s Student Handout (12:3) 



Step 1 - Vour class needs to know the definitions of literacy and 

Illiteracy. Have one student look up the definitions and share 
them with the rest of the class* 

Step 2 Have the students study the bar graphp '-Male and Female Adult 
ri literacy around 1970,'* 

Step 3 - Ask the following questions, making sure the students under* 



stand the graph: 

1* In what area of the world Is Illiteracy highest for women? 
{krmb States) For men 7 (Africa) 

Z, In what area of the world Is illiteracy lowest for women? 
(Morth America) For men? (Morth America) 

3* In which area of the world do you find the greatest differ- 
ence in fllFtsracv between man and woman? (Arab States) 
Is there any araa fn the world where illiteracy rates for 
men and women ars equal? 

Si Have the class hypothesize the reasons for il literacy* 

6* Hava the class hypothesise the reasons for the difference 
bgtween mile and female illiteracy. 



Procedure 
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7, What does the following phrase mean? 

"Educate a man and you educate one person; educata a woman 
and you educate a nation." 
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'-Educate man and you educate one person; educate a woman and you 
educate a nation*'* 

— - African Proverb 




7hfs chart is reprinted with permi^ign from the July 1B74 issue of OctnmQn Commfn, 
publfihed by Ih© World YWOA, The figures wem taNan from "Lflafnlng to be" UNiSGO. 



"Litarate** refers to the ability to read and write* "Illiterate** 
descrfbes those who can not read or write, 

1* In what area of the world !i Illiteracy hlghast for woman? For men? 

2. In what area of the v^rld ii illiteracy lowest for women? For men? 

3* In which area of the world do you find the greatest differenciS in 
illiteracy between men and women? 

4, Is there any area In the world where illitericy rates for men and 
women are equa 1 ? 

5* Hypothesize reasons for illiteracy, 

6. Hypothesize the reasons for the differencas betwein male and famals 
i 1 1 i teracy , 

7. Baied on this graph, what do you think the following African proverb 
means? 

Educate a man and you educate ona person; iducats a woman and 
you educate a nation.*,*'' 
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Title MAKING GMPHS 
Introduct! on 

Oifferencei eKist between the ways women live In the developing and 
developed areas* These differences perheps become most apparent when 
we express them graphical 

Obj ecti ves 

Students will demonstrate abilfty to show the relationship of ideas 
through developing a graph. 

Students will discuss the difflerencas between the life ityles of women 
In developing countries and thosa in their community. 

Time One day 

Material s Graph paper and the Student Handout, "Making Graphs'* 
Procedure 

The teacher will direct students to put statistical Information from a 
card onto a bar graph. Graph paper should be used for this project. 

Students* graphs should look soniething like this: 



#1 


Parcantage of women between the ages of 15 and 
divorced, or widowed. 


19 who are married, 




Latin Am. | 






As la 






Africa I 




No. Amer. | 






Europe I 




0 


10 20 30 


^+0 50 Percent 




Points to bring out In discussion: 

What do you think are the chancai that someone of your age will be 
widowad, divorced or married by age 197 


2. 


What would be the chances of lomeone your age 
divorced, or widowed if you lived In Africa? 


being married. 



60 



CS • WOMEN 9/75 



TEACHER 13l2 



#2 Average number of children 

NOTE: Teacher may want students to average figures on this graph* 

Af ri ea 
As?a 

Latin Am, 
Europe 

North AfTi* 

0 1 7 3 V 5 6 7 Number of chl I dren 

Hypothesize soma reasons why women In underdeveloped countries have 
iwre children* 



#3 Female Life Expectancy 



Mora dave lopad I 
Less developed | 
% ~To 2o 30 W so 60 70 80 Years 

Hypothasfze the reasons why women In developed countries can expect 
to 1 I ve 1 onger* 
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MAKING GRAPHS 
LOOK AT THE FOLLOWIMG DATA FROM THE UNITED NATIONS: 

^1 . Percentage of women ftore developed Less developecl 



betwaen the ages of 
15 and 19 who a re 


areas 




areas 




marr i ed ^ d f vorced 
or wt dowed. 


Europe 


6.7% 


Africa 


^0,7% 




North America 


9.9% 


Asia 


27*9% 








Latin America 


15*2% 



More developed Lesi developed 

#2 Average number areas areas 
of children 



Eu rope 


between 


Africa 


betweaii 




2 




5 


North America 


& 


As id 


& 








7 






Latin Airerlea 





#3 Life More developed Less developed 

Expectancy: areas areas 
Women 



Europe 


7^ 


Africa 










55 


North America 


years 


Asia 










years 






Latin America 
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WORLD POPULATION: Tiffi FEMLWINE FACTOR 



-'//w am the world Bolve its inamaning 
problem of eaonomCa and soa-ial dsvet-- 
opmnt^ md itrrprove the quality of human 
life^ when hmdmdn of millirmn of ita 
ohildpen^ tlw now genQ ration of mm%kind^ 
am hom to illiUimta^ uneduaaiod^ 
trained moths who tpfMlitionQtly c^rr? 
reBpariBible for 0%0 upbringing of chU^ 
dren? 



EQUALITf 



Ha^ acm thr. uopld inar^aane itB food 
produation^ 0hen agriQultural woi'^k id 
stilly in large areaa of tha worlds 
mainly the i^spon&ibilitij of woMm who 
ore not only imtrainsd md imequippod^ 
but haim to do this Dork in addition 
to their heavy r^BponBibilitieB as 
motherB ana IiomsmmLers? 



PEACB 



DEVELOPMENT 



HotJ cwi the uortd nolim its population 
prohtp^n:a ^ . , if uomn do not ahrmge 
their is^produativa bohaiHour? 

InUsmatiLmal yarmn^e Yaar h.ill be a 
tiriKi to trcmuLaP^ £n:;r) aabion tha pnn- 
aiple of aquatity of and womn^ 
aleaidy (^tat^d in tho i7z^ted iJationa 
Chartai'' md tha Univarcal Dealaraticm of 
llimm HiyhlM^ uithout uhiah no daiMlap-^ 
imnt affort ia tikely to auaaeGd,'' 

If 

Helvi^ Sipila, 

Asst. Secretary General, U,N. 



c 

r ' 
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INTRODUCTION 



Middle class Americans consistently look at the chMdbearfng practices 
of the poor within our mn culture as well as the third world and question 
why those people would want all those children. A comparative study of the 
roles of women within various cultures may give some answers to this question. 

Host Americans have chosen to limit the size of their families partially 
because children in our culture have increasingly be come a liability. In the 
1970's the question is often asked, "Can we afford another child?" With our 
birth rate at its lowest and labor saving technology at its peak, women are 
taking advantage of opportunities for education and careers which were not 
available to their grandmothers. 

In contrast, in underdeveloped countries children are an economic asset. 
Seymour Fersh states that In most of Africa, Asia, and South America the only 
economic asset is the famMy- Male children are the sole support of aging 
parents, as well as younger sisters. Conditions which provide for economic 
security must precede a change in values. A corollary to this sftuatlon Is 
the limited roles available to women. Far too often, the fertility patterns 
of women In the third and fourth world are determined by forces over which they 
have no control . 

Thus, the roles women fill are a reflection of societal values* Studies 
of the roles of women on a global scale suggest three factors which foster 
equality for women: career opportunities, education^ and a family structure In 
which males share respons i b f 1 i t ies * These factors need further research and 
clarification. Development of rationales for limiting population growth may 
be less effective In altering family size than the decisions woman will make 
themselves as their world changes. 

Projecting our cultural value of small families will not solve this 
complex problem. Students should appraoch the problem with some empathy for 
the values of societies different froin our own* 



# # # # # 
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Title ^ Free A Woman, Free A Nation (by Jacqalyn Johnson, Westminster 

Public Schools, and Barbara Miller i Aurora Public Schools) 
Introduction s Students hypothesiEe and eKamine reasons for child- 
bearing through the eyes of three different women imrnersed in throe 
different cultures. After completing their hypotheses, students are 
given statements regarding childbearing in India, Nigeria and the 
People's Republic of China, Students complete this activity by 
hypothesizing other opportunities for women and cultural attitudes 
toward child bearing in each respective culture* 

Oblectives t 

1* Given role profiles of three women from three different 
cultures, students will hypothesiae the reasons these women have 
for bearing children* 

2. Given statements from the three cultures these women 
represent, students will hypothesise about opportunities avail- 
able to women in India* Nigeria and the People's Republic of 
China • 

3. Students will draw relationships beween attitudes toward 
childbearing and opportunities available for women in India, 
Nigeria, and the People's Repiiblic of China. 



Time : 3-4 days 

Materials i Student- Handouts 

Raksha 

Attitudes Toward Childbearing in India 
Kawe 

Attitudes Toward CSiildbearing in Nigeria 
Mei-ling 

Attitudes Toward Childbearing in the People's Republic of China 
Free a Woman, Free a Nation 

Activitv i 

(1) Begin by introducing the topic of childbearing* Why do 
people choose to have children? Poll some student responses. 
However, do not dwell on students' personal reasons for desiring 
children at this time* Activity 58 will deal with personal convic-- 
tions regarding childbearing in greater detail. 

(2) Explain to the class that they are going to look at 
reasons for childbearing through the eyes of three different women, 
each inynersed in different cultures, 

(3) Pass out the story of Raksha in India* As students read 
her role I have them underline clues in the story Raksha has for 
bearing children, 

(4) The questions at the end of the role can be answered at 
the teacher's discretion. 
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(5) Next, in groups of 4=^5, have students generate a list of 
hypotheses about the reasons Raksha has for bearing children. 

(6) Caution students about generaliEing experiences of one individ- 
ual to an entire nation. However, ask students to try to put 
themselves in Raksha 's shoes and look at the issue of child-- 
bearing through her eyes. 

(7) After the groups have reached consensus about Raksha *s reasons 
for having children, put the class's responses on the board, 

(8) Next have the students read the handout, "Attitudes Toward 
Childbearing in India." 

(9) Class discussion can focus on the similarities and differences 
between the groups* hypotheBes and the statements on the handout, 

(10) Repaat the sanie procadure for the remaining two profiles * Kawe 
in Nigeria and Mei-llng in the People's Republic of China. 
Students should also read the .accompanying handouts regarding 
childbearing in Nigaria and China* 

(11) Onca the class has discussed all 3 women within their respective 
cultures, pasa out the handovit "Free a Woman# Free a Nation." 

(12) In groups of 4^5 ^ students should complete the top of the work-^ 
sheet, "Reasons for CTiildbearing • " 

(13) Next, have groups develop hypotheses about opportunities, other 
than childbearing, Raksha, tewe and Mei^ling have in their 
respective cultures , 

(14) Finally . students should complete the bottom portion of the 
wor)csheet , "What relationship do you see between opportunities 
for women and attitudes toward childbearing for Raksha, Kawe, 
and Mei-ling?" 

Possible student responses i China 

"There are controls in chlldbearing-*--governmental and society** 
"Children are not necessarily most important aspect of life for 
each woman. Women are encouraged to work for betterment of 
state. Status and role are not dependent upon bearing of children." 
"Wien women are encouraged to participate more fully in society, 
they become more than reproductive Instrmnents . " 
"Women have attained legal and economic equality since 1949, 
and are considered vital to the welfare of the state." 

66 

O " 60 

ERIC 



CSi WOJffiN 9/75 



TEACHER 14 1 3 



"Although we may consider it a lack of freedom, women and the 
community decide on the nuniier of children to be born during ^ 
certain year - *' 

•'Women can work with mora assurance, knowing that their childc#n 
are being cared for properly*" 

Possible student responses i India 

"Any status or importance a woman might have or feel is depenQ^n^ 
upon her role as childbearer * ** 

"Women have traditionally accepted their role as childbearars ^ 
It is difficult to change this perception, or change the 
educational status of women." 

"God wills women to have as many children as possible," 

"Children as economic assets-^they provide future needs of pa^t^^*^^^ * 

"Education is basically for men, not woinen." 

Possible student responseBi Nigeria 

"The main occupation of women is plaasijig their husbands — Uttl^ 
if any opportunity for education 

"To be successful, women must have many children," 
"Childbearing justifies the existence o( women — the state doaa 
not encourage women to better themselva^," 

"Bearing male children is the priinary objective in life Sox 
women * " 

"Children are needed for security, and women without children 

treated as outcasts." 

"Life is centered completely around the home and the family**' 

(15) Compare the effectiveness of birth control in Nigeria and Indi^ 
with China. IfypotheaiEe why birth conttol techniques have bee^ 
more successful in Qiina , (With high infant mortality and the 
economic necessity of many children, birth control means are 
probably not the answer in Nigeria and India,) 

(16) HypothesiEe what conditions would promote both smaller families 
and equal opportunity for wOinen in developing nations, BncOur^^^^ 
answers regarding development and underdevelopment. As a natlOir^ 
industriallzGs , it naeds fewer "handa to work the fields," 
Dependence on children for econoinic old age security is repHc%d 
by social security and pensions. Before yr® can expect others 

to limit the si^e of their families, thete must be conditions 
which provide for economic security, 

(17) As women are integrated into economlca of developing nations ^nd 
assume alternative roles, they will have fewer children, (Out 
current national birth rate is the lowest m our history, Wonian 
can fulfill other roles in our society- Opportunities for women 
are increasing at a rapid pace* As women ©nter the professions/ 
they choose ^lo have fewer children,) 
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Uk^ha, ^^nd I I lye in 
^5 yonrs rilci, \n\i \ 
I will hv i\ Kui when 

nijn I ry j ( Is i mpor t a i 
^ ttiml ly continues* 
d helve cis niciny child i 
I IS she who has powt 
too, and | must not 

n my country hold jot 
ospitafs, and offices 
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I ^Milage not fa^ from Bombay. I think 
□ re. I have five children and expect my 
gnancy ends, since I have been -ak and 
t have more chMdren since I not well 
3ve a male chMd since that the only 
ier-in-law lives with ma, and bhe feels 
jod gives me. I will do ai she says, 
parents paid a dowry for me and arranged 
)int them, 

a few go to school. Women work In 

hing they never would have done 20 years 

only 18.9%, however. 
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Raksha is a real woman who lives n«ar Bombay* Inaia. Based xipon 
what you krsw about her, sinewer th^ following questions. 

(1) Why do you think Raksha can only astlmat© har age? 



(2) Why is it important for her to have children? 



(3) Wh^t is a dowry? 



(4) WTiat does literacy mean? 



(5) yniy do you think the literacy rate Is so low for women in her 
country? 



(6) It appears tliat Rak^ha's mot lief ^in-lav has certain '*pwers" over 
her* Why do you thinK she v/ould tclerat^ this? 
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Attitudes Tourarcas aiildbearlng in Iwdta * 

I. 

(1) Mora children can earn for the family* Th& fathar can also rest 
if there are jnore cliildran to earn for hiin* 

(2) A son is Important for the family's name. He k#eps the ••door" 
open* iteny people do iiot stop having children until a boy comes. 
At laast one son is naceseary to keep the fantily name going. 

(3) If there Lb only one son, then he has the w^hole economic burden... 
supporting the family and paying for all the ceremonies such as 
his sisters ' weddings . 

(4) if there are only two children, a boy and a girl^ and the boy 
diesr the mother is considered barren « 

(5) The advantage of having many sons is that they will have different 
occupations and earn more* 

(6) Having many sons means more fame for the family* This way one's 
own name remains at the top, 

(7) When there are five or six children, a parent can have a peaceful 
life in old age. Mothers can depend on their aons because they 
can rightfully claim anything from them. 

(8) rhe biggest advantage of the large family Is that v/hen all the 
brothers unite nobody dares bother tham. They can live with 
power in their hands * 

(9) If a woman has many children, others wtill look up to her. When 
someone asks a woman if she has children, she cari say proudly 2 
"1 have many children I " 

(10) Suppose a woman has a daughter and a son. If her son dies, then 
she has only one to looK after her. This happena after God m%y 
take away one child,,. If a mother has five children, then at 
least two or three of the children will live. 



* — Indiana University, Population Education Project, 1973. 
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I am Ka^Cp and I I We In a 
We grw of I palms and farm 

I am new thirty^fiwe years 
I iff) net thm only wife of i 
two wivgSi I v^cu Id have bi 
for not bearing a chilcl du 
ioclety a chlldlesi wonian 
find hf r a fitting person « 
husbdfv'J^i first wife ind I 
Including sons. Our chl Idi 
and can bu*'y us when w€ dfe 

My son is going to sahooi 1 
becoma an Important psrson 




^ern farming vIMaga of my modarnfifng country. 
I Ilvingi 

I hava bean mi rr led to my husband for 20 yaars, 
"bandi i\f%n bafort he marrlad m ha alreidy had 
n third SKCspt that he divopcad the SiCDnd wlfs 
:he first twD yaars of thtlr marrlagt* jn our 
^rion to be despised bactuia tha spirits did not 
d not wish to be Incarnatad In her* Both my 
ueceisful wives p for m have born© chlldranp 
n hslp us firnip oan support us In our old ags, 

rn to read and wrftt. Ha neads these skills to 
r village. None of my girls go to schooli nor. 
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I think, have any girls from our village- They need to Jaarn skills 
to help hei^ huflba«ds-to=be on their farms. Some people say thai 
If the girls get aducated they might get bad ideas and elope 

Overall I try to keep my husband happy, provide him with children 

fled'wf.rf^' ^'r^r^ than wealth to our people, and wake him satis- 
fled with the "hrlde price" he paid for me. 



Kavre, like Raksha Is a real woman. She lives in Nigeria. Based 
upon What you know about her. answer the following questions. 

(1) Under what conditions did tewe marry her husba^^^? 



(2) my does txy to keep her husband satisfied with the "bride 

prj.ee" he paid for her? wj,j.ue 



(3) What is a "bride price?" 



(4) Why are girls not encouraged to go to school? 



(5) What happenB to women in Kawe'a society who do not bear children? 
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Generaily parents have a warm attitude twards having childran tn 
Nigeria* Whather in the rural or in the urban conmunitles # Nigeria 
expraesed positive attitudes tc^ards having childran* If African 
mothars love their children, African fathers adore them* The high 
regard in which children are held is reflected in the names usually 
given theni* Typical names for children in Iboland Include the 
f ol'l'Owiny i 

Nwakaku, meaning "the child is greater than wealth"i 
Nwabueze, meaning "children ar^ pricelass*'r 
Chinyere, meaning ••God's gift'*. 

The first and foremost desire of a marrtad couple is for childran i 
having children is regarded as the chief alin of all marriages * 
Childlessness therefore is regarded as a disease « A woman who can't 
have children is treated almost as an outcast and has little Irifluance 
aniong her people. She is everywhere despised and distrusted* If 
she cannot have children * everyone is certain it is her fault* 
The ancestral spirits will not Insert a acul in her woirib or do not 
want to be reincarnated in her* Qiildlessness often leads to divorce 
or polygamy * 

Only in ^he large cities in Nigeria do scnie people among high income 
groups helievG there is a need to limit family aize* 

As was the belief in ancient Egypt ^ "child making iA a great and 
most pious think in life for them who thlnlc aright^ and to live 
life on earth without a child a very great niisfortime and intpietyi 
and he who hath no child is punished by the daimons af^nr death . "* 

Parents want children for many reasons and mothers in particular 
cherish the idea in spite of the ordeal of childbearing * 



Reasons for Having Qiilcire*^ in Nigeria 

(1) Children are the yardstick for rnetsuring the success of marriage. 

(2) Children are a source of social prestige. Parents who have 
many children are greatly respected^ and are addressed by 
special titles, 

(3) CTiildren prove their father's manhood and mother's womanhood 
and remove the stigma of barrenness • Children prevent 
accusations of impotence and wltcharaft. 



CSS WOMEN 9/75 STUBiNT 14ilO 

(4) Children are of economic value. They are valued for their help 
on the farm and in the home. In the olden days they could be 
pawned to pay off a debt. 

(5) Children are a great investment. They support the parents In 
old age and are their heirs for ever. Qiildren perpetuate the 
fainily and the family name, and ensure decent burial and fame 
for their parent?, . 

(6) Since one is sent into the woxlA to be fruitful and multiply, 
a large family is evidence that one is loved by the gods . 

(7) Hithout children marriage would break up, and even if it 
continues, the couple would live unhappily. 

When parents reach old age, their children are expected to 
clothe and feed them and to give them comfort. In this sense, 
children are a sure means of social security, pride and 
happiness to parents. 

Most farillles have their traditional occupations and parents 
always wish the skills of their trades to be passed on to their 
children. 



(8) 



(9) 



(10) "It is better to accumulate children than to amass wealth", 
is a common saying among Wigerian people. 



♦Excerpted from Ngvrobi.i Uda, Growing up in Nigerian Culture . 
University of Ibadan, Institute of Education, Occasional Publication 
Na. 6, 19C6. pp. 35-36. 




My name is Mei-ling. Before the Tevolution of 1949 in my coiaitn^ women were treated 
poorly. Husbands beat wives, peasants beat children, and mothers-in-law beat their 
sons' wives. Peasant women worked hard in the fields^ or aa servants to the 
wealthyj upper class women did no manual work, but concentratid instead on their 
families and the raising of children. Some upper class women went to universities, 
but the main purpose of all women was to produce male heirs to continue the hus- 
band's najne and control his property. Women were denied education and were supposed 
to stay at home and be subordinate, one reason for the painful practice of bindinc 
the feet of girls. 

With the revolution of 1949 came many changes in the status aiid roles of women. In 
19S0 the first Kiarriage Law was passed in my countiy, by which arranged marriages 
were abolished arid widows given the right to remarry. Women are no longer 
"commodities" of sorts, but have attained full economic and legal equality. Family 
planning is considered a vital policy area by the government, both in economic terms, 
and in national planning that will determine the prosperity of the coimti^' and the 
way of life for future generations. Women have taken the lead in family planning 
programs, and have full rights in determining the size of their faoillies. This is 
m accord with state policy, which justifies family planning as leading to the 
emaneipation of women, based on their equal ri^ts to study, ptrticipata In political 
decisions, exercise their social conscience, and work to build a socialist society 
Thus the potential of women is recognized and sponsored by the govamment. Women 
work together in family planning at the village and neighborhood levels. As an 
example, women on a particular street in a village or rural area decide ogether the 
number of children which can be reasonably added to the population for that year 
They then determine from this how many will be able to have a child. Many women' 
volunteer to wait a year before having a child. The solidarity of women working 
together in family planning has proven successful in reaching the people, as seen in 



« 69 - 



est WOMEN 9/75 , STITOENT 14il2 

the fact that the annual population growth rata has remained stable in the period 
1973-75 p at 1.7 rate of growth. The key to family plaining in my country is 
periuasion rather than coerciQn . TTirough education women can see positive advan- 
tages in practicing fajiilly planning* It is more advantageous, for example, to have 
fuwfjr and hcnlthicr children, unJ thus be Free to contrlbuto to the building of the 
nation, than to have ri very large family, To he able to "take the helm," control 
the destiny of the nritlon, is a iiiajor . rouHon the government has emphasizCil family 
planning, and cncnuraged tho emancipation of women, 

I myself am a full-^time worker. f was a medical student before marriage, and 
worked as n nursg before entering medical school, I did not marty until the age of 
25, feeling it important to complete ichooling and begin my profession. The state 
favors late marriage^ as it has aided in reducing the population and encouraging 
young people to work and serve their country* I have 3 children, who attend school 
six days a week, and eat their meals in state dining halls, aildren are often 
separated from their families for periods of time, md leain early to interact with 
other people. Yet family ties remain close despite separations. Ify three-year old 
girl lives in a full- time kindergarten, but I see her on Sundays, It is good that 
the state cares for her, since we women need to be free to work for the revolution, 
I spent a year in the countryside 2 years ago giving medical care to the peasants. 
I did not see my family during this year; my children were proud of ray service to 
the peasants. Since 194S the state has greatly encouraged me in profession, as 
it has encouraged women in general to contribute to the welfare of the nation* 



Moi-ling Is also a real woman. Her home is the People's Republic 
of CTiina, Answer the followiny questions based upon what you know 
about Mei-liny. 

(1) Why does Mei^llng believe women were treated poorly in her 
country before the Revolutiori? 



(2) What was the mai^n purpose of all women in her country in the 
past ? 



(3) What was one custom for girls that Mei-ling mentions? 
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(4) Why does Mei^llng'e government favor late marriage? 



(5) Why does Mei--liny feel it is yood for her three-year old 
girl to be in a full-time kindergarten? 

(6) How did Mei^ling's children feel when she spent a year giving 
medical service to the pfeasants? 
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(1) Woinan are encouraged to marry at a later aget to decrease the 
nun^er of years during which they could potentially have 
children . 

(2) It has been the policy in China since the Revolution to develop 
family planning programs through persuasion rather than force ^ 
Moat women do not want to have 7,8, or 9 children, but they must 
have the opportunity to make a decision to limit family slge 
themselves. Education is therefore very Important. 

(3) In China today, woman made the decision as to how many ehildren 
they will have* Family planning represents the demands of the 
many women who want to be freed of the burden of many children 
in order to be able to work for development of the country. 

(4) The policy of limiting family slge is considerad an important 
decision-making area by the government, in order to promote a 
better life for the Chinese people. Each individual should have 
as good a life as possible. Quality of life—rather than 
quant ity-^--is important* 

(5) Women must be able to see positive advantages in limiting the 
number of children thsy have. Education la most important. 
For example, if women realise that it is better to have fewer 
and healthier children, and also have more time to study and 
free themselves , this is a good reason to limit the nuitiDer of 
children they have, 

(6) Family planning in Oiina is justified as a liberation of women, 
based on the equal rights of women to study* to participate in 
government decisions, to work to solve their country's problems 
and to work side*by-*side with men in building a socialist 
society. 

(7) Women teach one another about family planning going from village 
to village. They even decide how many children should be born 
on a particular street or in their village, and then determine 
how many women can have children that year. Many women volunteer 
to v.*ait a year to have a child. 

(8) Every Chinese woman breast-feeds her baby until the age of at 
least a year and a half. There is no such thing as artificial 
baby food in Qiina^ and closeness with the child during 
feeding is considered important. 
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(9) Most Oiinese factories have nurseries attached to them, and 
the working mother is allowed half an hour off every two or 
three hours to feed the baby, with this considered ae working 
time. It is considered Important that the baby see the jttother 
regularly . 

(10) In China, people are much closer than in many other countries. 
Children do not feel strange when around people other than their 
parents. *toiny people feel as though the children of another 
are their own. 

(11) In China, children nay live apart from their families for short 
periods of time while attending school. Yet family ties remain 
closely-knit , and children begin at a very young age to interact 
with people. 



* Compiled by Anna Chung, Center for Teaching International Relations 
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CS« WOMEN 3/75 



FRSE A m^m , FRBB A NATION 



STtmmT 14 $16 



Part ti Reasons for Qiil^earing 

RaJcflha " Mdi-ling 

India . ^' ' China 



Part III Hypotheses about Opportunities Available toj 

Raksha Kawe Mel- ling 

India Nigeria China 



Part nil What relationships do you see betwaen opportunities 
for women and attitudes toward chlldbearlng for; 

Raksha In India* 



Kawe in Nigeria: 



Mei-llng In Chinas 
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est WOMEN 1975 



Title : 1975s INTE^aATlONAL WOMEN'S YEA^ 

Timag % - 1 day 
Obi act Ives i 

Given a statement by Halvi Slpiia, Assistant Secretary General of 
the United Nations* stuaents will articulate the effect of lllit^rac?^ 
among women of the world and relate this affect to population growt>i' 

Students will also articulate the meaning of the syntool of the 
International Women's Year* 

Students will articulate the intportance of equality for women an^ 
relate this to population growth* 

Jteteri^ls ^ Student Handout "International Worttan's Yeari 1975" and 
accompanying questions* 

Procedure ' 

il) Pass out the statement by Helvi Sipil* declaring 1975 
"International Women Year*" 

(2) The questions following the statement m%y bo answered by studet^^^ 
at the teacher's discretion. Questions are intended to be 
discussion prompters* 

(3) Having completed the previous activity about women in India # 
Nigeria and China, a^K students where Rakaha^ Kawe, and Mel* 
ling "fit in" to Ms, Sipiia's statement. 

(4) Poll students to determine the amount o{ agreement/disagreement 
with Ms, Sipilif's attitudes regarding equality between men and 
women globally* before any UN efforts wlii succeed* 

(5) If there is agreement ask how the roles of women globally 
relate to the world's population growth crisis* 
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CSS WOMEN 1975 



"£fai? wn the world salm ita inomming 
probtama of mamoma and soaial dev&l^ 
apmnt^ impTovB the quality of hwwt 
Hfe^ when hmdmdB of milHana of its 
dtildrenj the new genmratim of mmkind^ 
mm bom to illi^mte^ imedumiGd, 
trcdmd mo^ero who tradiHonally am 
reaponsible for the upbringing of ahil^ 
dren? 

How am the world inareaBe its food 
produation^ when agrlaul^ml work ie 
eHllM in loTge areoB of worlds 
rminly IMm veepanBibility of womn who 
are not only mtraumd md wwqtdpped, 
but f^me to do thie work ^ in addi^on 
to thmir heavy reBpanBibiliHe6 ob 
motJierB md homm^evB? 

How am the world eolm its population 
probt^m * p . £/ women do not ahmge 
tkeir reproduotive behaviour? 

International Women's Ymar will be a 
time to trmelatB into aatim the prin^ 
aipie of equality of men md womBn^ 
al^arly etaied in t/ni'^d NaHmB 
0iarter md UnimrBal DealaraMon of 
Humm BightB^ wi-^out whi^ no ^mlop'- 
ment effort ie Hhely to BUoaeedJ' 



EQUALITV 



PEACE 



DEVELOPMENT 




Hslvi Slpila» 

Asst. Sacretary Ganaral, U,N. 
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CSi WOMEN 1975 



SOTDINT 15 13 



(1) Ms, Sipiia speaks of "illiterate, uneducated, untrained 

mothers." What do they have to do with the study of population 
growth? 



(2) Ms • Sipil^ believes that any United Nations programs will fail 
•.•until equality of opportunities exist atween men and women 
in the world. Why does she believe this^ Do you agree? Why 
or why not? 



(3) What does the syit^ol for International Women's Year mean? 
(What do you "see** in it?) 
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TEACHER 16:1 



Title THE ERA DEBATE: 
Introduction 



HOW WOULD YOU VOTE? 



The proposed Equal Rights AmendTOnt has turned out to be a controversial subject 
among both women and men. Recently^ groups opposing this arandrent have become 
more vocal. The following activity gives students an opportunity to read and 
judge for themselves literature both for and against this amendnsnt* It asks 
them to interpret and evaluate two different points of view. 



Objecti ves 
Knowledge: 



Skill: 
Affective; 



Materials 



Students will be able to define positions of two groups-* Wake Up, 
Colorado and ERA Colorado. 

Recognizing a point of v1ewi inU^pretatlon* 

Students will recognize personal attitudes towards ^he proposed 

ERA. 

Handouts from: Wake Up, Colorado - Stop ERA 
ERA Colorado 



Procedu re 
Step 1 
Step 2 
Step 3 



Ask students to read the proposp ' Equal Rights Amendment (S' 'lent 16:2), 
Why might such an addition to 3 C ^titution be deslrabl^ idesirable? 



Explain that the amendment's puv, j and possible outcomeb are L..ing 
explained in very different ways. Hand out literature illustrating 
the interpretations being offered by two womens* groups. 



K What are the differences of opinion? 

2. Which points in either/ or both handouts are most Influential 
on your decision? 

Step 4 - Speakers for both points of view could follow the discussion. 
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COLORADO'S EQUAL RIGHTS AME NDIVIE NT 



"Equality of rights under the law shall not be denied or abridged by 
the State o - Colorado or its subdivisions on aceount of sex*" 

Sec, 29, Art* II, Constitution. 

In our B' :antannial yearj after all our forefathers fought forj do you 
want to iive up your eonstit r 1 ^ight^j? Ret*ognize the repeal move* 
ment fo whet it is a cam, r fableSj eraotlonaJ miirftpresentation and misguided 

"pat ism**. Don't be duped i. losing your right to equal opportunity under law! 




"Tyranny often ypriiigs from eKcesa of virtus" ^Thomaa Jefferson^ 



FACTS 

THE EQUAL RIGHTS AHENDMENT : 

Makes spouses responsible for family support ^ 
definad in terms of their f un£tion > not seK j, 
and recognizes the homemaker's work as a 
vital contribution to that support. 



FABLES 

THE EQUAL BiGms AtmmmLi 

Releases huabanda/fa^^hers 
from their duty of support; 
forces women to work out* 
side the home? ^ 



■ Hail never meant removing walls or 3 3cks from 
restrooms nor made separate facilities illegal. 

■Makes it possible for men and women to do work 
foi which they are qualified ^ physically able* 

' li: backed by lore than 100 diverse civic and 
'teligious organizations s both political parties ^ 
unions, etc, - a cross section of society. 



i*Will not affect crime or divorce 
make sure that people are prote 
ed eaua ] 



yat will 
prosecute 



Threatena the right to 
privacy? 

Removes legislation protect- 
ing women in ind 



Is a women's lib" move- 
ment? 

V 

Increases crime? 



■■Recognizes choices that couples alone can make 
and traats people b y__f uric t i on > rather than sex, 

■■Colorado altered its own laws to confoTO with ERA, 
as will other states when th federal ERA is ratified. 



Changes family life styles? 



Deprivfes states of power to 
make their own laws? 



~Has been attacked by attempts to link it with emo^ 
tionai non-related issues - the tactic of "throw*- 
ing sand in your eye" S5 you can'^ see clearly, 
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Is related to abortions bus^ 
ing and homoseKual issues? 




Facts on the Federal E.R,A 

SECTION 1. Equality of rights under the law shall not 
be denied* or abridged by the United States or by any 
state on account of sex. SECTION 2, The Congress 
shall have the power to enforce, by appropriate legis* 
laf:li7n, the provisions of this article. SECTION 3. This 
ama: draent shall take effect two years after the date of ratification, 

^ ^ ^ 

QUES : Why do we need an ERA on the U.S, Constitution? Doesn't it already 
provide for legal rights without discrimination? 

AKS : The 14th amendment and variour civil rights acts were designed to deal 
with racial discrimination and the courts have resisted stretching its 
intent to include BeK discrimination. Once the federal ERA is ratified ^ 
each level of government will bring its own laws into confoCTni^y* Under 
our federal system, power to enforce any Constitutional amendment lies 
v/ith the s tates , Therefore, Sec, 2 of the ERA was needed to share that 
, uwer of enforcament with the federal governiaent* 

^ ^ ^ 

QV^Si Will women be dra'^ted under th?. federal ERA? 

'j^S* There is no draft today and winen serve in volunteer armed forces in ca- 
pacities for which they qualify. If the difaft was restoreds both men 
and women would serve our country according to their capacity . Exemptions 
would continue to be made for certain women as well as for ce4"tain men, 

^ ^ 

QUES : Won't ERA mean that women must give up their preferential Social Security 
benefits? 

MIS: What preferential bei .^xito? In ^ot^m cases women now recer^ve 4gs_s than 
equally situated mnn. Passage of ERA will require the correction of 
ail inequities based on r?ex in the social security system* 

^ ^ if 

QUES : Will ERA threaten freedom ^f religion or the t#x-exempt status of churches? 

ANS : No, Since 1791 ^ non-interference of government in religious doctrine and 

practices has been guaranteed under the first amendment and upheld in court, 

^ ik ^ 

QUES : How about the lower rates that women pay for li£e insurance? Won't they 
lose that advantage under ERA? 

^S,: Women do pay less than men fof life insurance - but more for almost every 

other kind (health, disability, pension) with less coverage, ERA will help 
remove discrimination based on sex alone fr^ all insurance rates. 

^ 

SEX SHOULD NOT Bl A FACTOR IN DETERMINING LEGAL RIGHTS ] SUPPORT YOUR BRA.' 




ERA COLORADO 

P, 0. Box 18481 
For further inforroacion contact: D«rv«t, Colorado 

80218 
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TEACHER 17 a 



ft 

Tlt3,ei Don't Tell Me ^out Planning! 

Introduction 1 One more womn froin a sub-culture in our awn 
coimtry tells her story revealing yet more attitudes towBrd 
chlldbearing . EKcerpt is read and discussed by students* 

Obi actives I 

1* Given a statement by a woman representing a sub--Gulture 
in the United States ^ students will articulate her reasons for 
desiring children* 

2. Students will generate hypotheses regarding opportunities 
available to others and relate this to reasons for chlldbearing . 

,lijQ^i k^l day 

Materials 2 Student handout "Don't Tell Me ^out T Tanning'' and 
accompanying questions 

Actlvitv s 

1. Pass out handout, "Don't Tell 11^ .*out Planning 1" 

2. Read the introduction aloud. Ask if there are any 
disagreements to the statement regarding "welfare rewards" for 
large families among the poor* 

3* The questions following the reading are intended to be 
discussion prompters. They may be written out and turned in it 
the teacher's discretion, 

4. Too often we have the tendency to apply our ai^oiimptions 
Lo the condition of others. For many Americans, children have 
become an economic liability Thm question of family size in the 
U^S. is ofter phrased: we afford to have more children?" 
The woman in this reading is not using this same value system* 

5. Pay particular attention to the third paragraphs "To 

me , having a baby inside of me is the only time I'm really alive,,* 
I know I can do something*.*" Ask the class what they think she 
means by this statement, Wiat other opportunities does this woman 
have for status in her life? What alternatives does she have? 

6. Try a "role-reversal** format* Ask one student to role 
play a family planning advocate urging the woman to use birth 
control. Ask another student to role play the woman in the 
reading, giving her reasons for rejecting birth control. After 



* 

An activity by Jacquelyn Johnson, Westminster Public Schools 
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a few minutes into the role play have the studen*-8 "—ifch" 
parts. Each person should now be acting—or arguing-l- 'Vr-^ 
the other's point of view. ^ y 



Culminate thf activity by summarizing the introduction 
posing the c,aes+:iins " 



trJ,, 



Wiat does this woman need— or need to feel— before she will 
choose to limit her family size? 

Discussion mlnhi center around equal access to opportunitiei 
within the 0" «d Rf-atma. 
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est WOMEN 6/76 STUDENT 17; 3 

DON'T TELL ME ABOUT PIANNING ' 



Why do people choose to have . hildren? The r=aasoAs are many. 
We are often quick to criticize others, especialli* poor for hav 

Ici-ger families. A frequent criticiam many people make of poverty- 
stricken families is that the reason they have mary children is so 
they can collect more welfare money from th« goverament . 

In the following reading, one more woman shares her story 
with us . 



"They came telling us not to have children, and not to have 
children, and sweep up, and all that. There isn't anything they 
don't want to do to you, or tell you to do. CTiey tell you you're 
bad and worse than others, and you're lazy, and you don't know how 
to get^along like othern do. Well, for so long they told us we 
couldn't ever go n;iar anyone else, I suppose we should be grateful 
for being told we're not going to get near enough if we don't behave 
in the right way • which is the sermon I get all the time now. 

"Then they say we should look different, and eat different - 
use more of the protein. I tell them about the prices, but they 
reply about 'planning* "planni.ng, planning, that's all they tell 
you. The worst it is that they try to get you to pirn your kids, 
by the year; except, they mean by the tan-year plan, one every tf?n 
years. The tn is. they don't want you to have any, if they could 
help it . 

'TO me, having a baby inside me is the only time I'm rerlly 
alive. I know I can raake something, do something, no matter whaL' 
color my skin Is, and what names people call me. Wien the baby gets 
born I see him, and he's full of life, or she Is; and I think to 
myself that It doesn't make any difference what happens later, at 
least now we've got a chance, or the baby does. You can see the 
little one grow and get larger and start doing things, and you feel 
there must be some hope, scwne chance that things wll] yet better; 
because there It is, right before you. a real, live, growuig baby. 
The children and their fat}i«'r feel it, too, just like I do. 
They feel the baby Is a go sign, or at least he's some sign. 
If we didn't have that, what would be the difference from death? 
Evan without children my life would still be bprs they're noc 
going to give us what they have, the birth con j?ol people. They 
Just want us to be a poor version of thes\ only without oar children 
and our faith in God and our tas^j^ fried food, or aaythii'9. 
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"They'll tell you we are 'neglectful', we don't take proper care 
of the children. But that's a lie, J-acause we do, until we can't 
any longer, because the time has come for the street to claim them, 
to take them away and teach them what a poor nigger's life is like' 
I don't care what anyone saysi I take the best care of my children. 
I scream the tan commandments at them every day, until one by one 
they learn them by heart — and believe me they don't forget them. 
(You can ask my minister if I'm not telling the truth.) It's whan 
they leave for school, and start seeing the streets and everything, 
that's when there's the change,* and by the time they're ten or so,' 
it's all I can do to say anything, because I don't even believe my 
own words, to be honest. I tell them, please be good; but I knew 
it's no use, not when they can't get a fair break, and there are 
the sheriffs down South and up here the policemen, ready to kic> 
you for so much as breathing your feelings. So I turn my eyes 
the little children, and keep on praying that one of them will 
up at the right second, when the schoolteachers have time to s?. 
hello and give him the lessons he needs, and then they get rid o^ 
the building here and let us have a place you can breathe in and 
not get bitten all the time, and when the men can find work 
because they can't have children, so they drink or get on drugs to 
find some happy monients, and some hope about things." 



Excerpted from Robert Coles. Children of CriaJs . 
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(1) Wio do you think are "they" in this woman's story? 

(2) What is this woman's percept ioii of "planning"? 

{3) Does she feel "they" are imposing on her rights as a human 
being? Why or why not? Do you agree or disagree with her? 
Why? 

(4) How i.^ ahe "feel" when s? ' is pregnant? Cite evidence in 
her story, 

(5) Are hmbihs important to ^e evidence in her story - 

(6) What aspirations does £ la h ve £ ;r her children? 

(7) Does this woman think sh^: -ql icts her children? Do others 
think she neglects them? Why? 

(8) Why do you think this woman chooses to have so many children? 

(9) What other opportunities are available to the womaii u his 
story 7 

(10) What do you think the title, "^ildren of Crisis" means? 
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ittilm^ A Woman's Stake 

Tntroduction g Mb* Patsy i-liiiki U.S. Gongresswoman from Hawaii , 
speaks about women's stake in population st^biliEatioji in America, 
Comparisons betwean population growth represented by 2 and 3 
chi^ ^ fn -'illes are made. Ms. Mink believes that as wmen achieve 
e ' a status with men and acquire more opportunities for alterna^ 
^ roles, thty will choose to have fewer children. 

Ob lective s t 

Given a statement by U*S. Congresswoman Patsy Mink, students 
will articulate her views ragarding a woman's stake in population 
stabilization in the United States* 

Students will articulate an agreement or disagreement with 
Representative Mink's views* 

Students will draw conclusions regarding U.S. population 
growth based on 2^ and 3^chlld fa^nilies. 

Mechanics: 

Timei 1 day 

Materialsi Student handout "A Woman's Stake" and accompanying 
questions plus U.S. Population grapb 

Activity ^ 

1* Pass out handout, "A Woman's i -ake . 

2* Questions following the rt. u uv and grat are intended 
as discussion promptGrs. Th \ i/ be ^ tten out and 
turned in by students at the ^ - ' l ^^^Bcretion* 

3. Ms- Mink believes that as women enter the prpfessions 
they will choose to have fewer children, thus helping 
to stabilize the U^S. population growth. The activity 
could be culminated by citing sta^. J atics from the local 
area * 
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A WOMAN'S STAK^: 
Ms. Patsy T. Mink, U.S. Congresswoman from Ifewaii 

"Woman have a great stake in popiijation stabilii -^n in 
America. For if American fairiilies decide to have only two children, 
instead of three, it will mean a difference of at least fifty million 
people by the year 2000. At two years of nome care r.er child, this 
free-cho -e system of control would produce 100 million woman-years 
of "liberation. " 

"We should encourage the movement of women into the work force 
for whatever reason — to add to family income or tc seek the fulfill- 
ment that work offers — by removing the discriminatory barriers 
which presently make many of them decide against such a course. 
Most of the best Jobs are reserved for men while women are assigned 
clerical, secretarial, and other secondary duties, without any hope 
for advancement . 

"It is logical t c assume that as women achieve equal statu, v n 
the professions, and have real opportunities for promotions to utive 
positions, they will have fewer children. This places the popuAatjon 
control challenge squarely on all of our society. We must begin 
to change our entire attitude toward the rcles of the sexes so it 
will not only be accepted, but expected, that women will become 
corporation board chairmen, university presidents— even President 
of the United States ' " 



(1) According to the graph, what will be the total U.S. population 
in 1995 if every family chooses to have 3 children? 2 children? 
What Is the difference in total population between 2 or 3 
child families in 1995? 

(2) What does Ms. Mink mean when she speaks of "100 million women- 
years of liberation"? 

{3} Ms. Mink believes that as women gain equal status in employment 
with men, they will choose to have fewer children. Do you agree 
or disagree? Why? 

(4) my does Ms. Mink believe it is important for people to change 

their attitudes toward the roles of mer. and women? Do you agree 
disagree? Why? 
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SU'TOENT IS J 3 



Millions 
1000 — 

900 — 

800 — 

700 — 

600 — 
500 — 

400 — 

300 — 



200 — 

100 Million 



U.S. POPULATION 
2- vs. 3-Child Families 



400 Million 
300 Millior 



200 Million 



.lion 

2015 300 Million 




1900 '20 '40 



J J 



•60 



•80 2000 



•50 '70 



The population of the United States passed t^^ ^ 100 ndll'Tu mark in 
1915 and reached 200 million in 1968. If families averaged 2 
children in the future, growth rates will slow down and the population 
will reach 300 million in the year 2015. At the 3-chlld rate, the 
population woulJ reach 300 million in this century and 400 million 
in the year 2013 . 
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Title i Am I a Population Actox 7 

Ijitroductlong Students fill o%t a quest iOnJia ire XQ^kxH^ng t^eii? 
own perional convictions tow^ard famly pLarinlng ^md sjiar^e theix 
vle^s with the rest of the class . 

Obi ectives i 

1- Given statements about childbear ing st^d^ncs will cl^^lfy 
and articulate their cmn reasons for choosiiig to jiav^e or t%ot to 
have ehildren* 

2. Students will v le^ themseiv@a as pQpylatio^ a^t ors, e^pt'is 
sing a aense of efficacy regarding p^pulaticirt gjQv*?t}a* 

3* Students will a^t icJlate slffiilarities ancS iif fearexices 
between their own vLews abcut: childieating and th^ vi^& of 
others represented iii otlieJ: activities. 

Times 1-2 days 

Matariais s Student vorkeheati 'AJi I a lopulation Aatox? " 
Actlvltvi 

1. Pass out student worksheet * "Arn % a PopuLatiori Pictor?" 

2* Students should ranlc oxdn tJie statiinerit& ^CQCrdirig to 
their convictions re gadding ^hilcaiearirtg, 

3, Tabulate the raspons^s of the class beffot« di^eussicni, 
4 * Discuss the class responses: 

What reascns/idaas ^lout eJiildtoearijig hav^ fceen omitted? 

What influenced yout ranK ordering of the idias about child 
bearing? Family? Personal \/ievs ? Popial^tiori concerns? 

What 'Wite-in" xmBpatimm w%iC^ made by students? 

S. Culminate with a compairativi einphasis^ 

How do your viewB coj^pare w^ith these of R^ksh^ in nndia, 
Kawe in Nigeria, aiid Mel-ling iri Oiina <Atftii;ity 55)? 
How do they conpar^ with the HacK woniain i.n A^±i%^ity 5&? 

How are they diffe^armt? Ham are they ailtee? 
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Which statenients If any might these women ranJc first? last? 
Add statements not on the list that night apply to thsse women 

Did any of these women have the choice of not having children? 

If these women had the sarne opportunities as you, do you think 
they would rank these statements differently? ^^y ox ^iiy not? 
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AIM I A POPIHATION ACTOB? 



Below are some ideas people consider whan planning to have a 
family. Rank order these statemants to match your a^n thoughts for 
planning a family s #1 would be your strongest reason; #6 the 
one tha^ would least influence you v/hile planning a family. You 
may alao "write in" your omi ideas at the bottom and rank them 
accordingly. 

want to have children and grandchildren around me when I 
qxcM old. Children make a happier, more stable niarrjagG, 
I Vi^ant children to carry on the faniily through future 
fjenerations . 



A fainily with children Ie the most satisfying lifestyle. I 
want to watch my children grow up and enjoy them, to love them 
and feel that they love me* 

Having children insures the survival of the hmaan race. Our 
children provida the manpower which keeps our country strong. 

When deciding to have ehildren, the teaahingE of my religion 
will provida an important guide and influence. 

Having children Lb the normal way of life* Everyone expects 
a married couple to have children. Families loolc forward to 
grandchildren and are disappointed if there are none. 

I will choose not to have any children* Some of the things 
r want to do in life will be easier if I am not tied dowu 
by the responsibility of children. I will perhaps decide not 
to marry if I feel that would tie ma down too much also* 
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) Iitl£: Mother of tha Y&ir (Adapted froi/-^ Eguilibrli^] 

I ntroduction i \b piessuras of inadequate quantities of food ajid incieasing popula- 
tion on a finite planet cgntiTiue to build, the acceptability of large families 
becomes less populaT. Industriali led nations have emerged with a family pattern 
that is much smller "because cKildTen no longer perfonn a contributing economic 
fimction as is the case in domnantly underdeveloped nations* Hence, children 
become a matter of choice and are an economic liability to their parents. Each of 
these factors has contributed to a general public awareiiess of the need to question 
thi historical sex roles of both men and wonien, but more inportajitly the latter, 
sinie women are no longer easily left in the home to find fukfillmont in rearing 
chilJren and maintaining a householr^, carrying out day- Ion routine LAwres, Both 
the opportunity and the need to find personal fulfiUnient in other careers have 
converged to start the process of change in viewing the two sexes with greater 
equality. 

This activity is designed to guide groups in the discussion of values which 
have to be questioned in the context of the changes i^hich are taking place by 
using the fainiliar age-old format of a Mother of the Yuar contest. TTie candi- 
dates, however* are a mixture of the traditionally expected candidates and women 
who have adopted less converitional roles. 

Change becomes the major concept of consideration, as these candidates 
represent both traditional md newer roles of women* TTie group imist decide how 
much change should bo advocated, or would be acceptable. 

Lesson Obj ec tives : 

After participating in this activity^ each person should be able to: 

1. Explain some of the trends reflected in the changing rcles of women and begin 
to articulate personal attitudes feelings about these dianges, 

2. Suggest other roles women are adopting that are not reflected by the candidates 
preseiiti in the activity* 

3. Discuss some of the attitudes that influence family size- 

Mechanics : 

Teaching time: 1 class period 

Materials: Duplicated copies of the "Mother of the rear^* sheet for each partlclpaiit , 
Activity : 

1. Pass out the Contest sheets, md divide th^ group into smll groups of 5 
or 6. Read the instructions with the group as given at the beginning: of the 
Contest sheet. Have the groups deliberate on their selection u£ a caididate for no 
longer than 15 minutes. 

2. Have a spokesperson from each group which reached a unanimous decision 
announce their choice, and the reasons for their selection* TTiis may take the forai 
of some cai^aign-style hilarity, and this can be ailo^ed, 

10 minutes 

3. Once fimalists by £roup have been announced, any person may be allowed to 
speak on behalf of, or against, a particular candidate* Althou^ not to be encour- 
aged, a person who strongly favors a candidate not previously nominated may announce 
at this time the nomination of the particular CEndidate, After sufficient time for 
campaigning has been allowed, a vote should be taken and the winner announced. 

10 niinutes 

4. Debrief the experience of the group, using the questions at the end of 
the Contest sheet. 

20 minutes 100 
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Further Suggestions : 

Let the group draw their own profiles of the ideal "Mother of the Year" or ''Woinan 
of the Year*** Also^ try writing profiles of the ideal -'Fathor of the YeaT", 
taking into coTisi deration how the man's rolo Jinist be altered to coiiipleTnent th** 
perceptioiis and rolej of the "Ideal Mother'' or ''Ideal Woman*" 
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MOTHER OF THE YEAR CONTEST 




The purpose of this a-cfiy/ry is to stimutaw discussion of 
tradit/onaf prtmatslist Jttitudes end the new BWBren&ss of 
menjQnd women's; /v/e$.. 

You have been s^lerted to serv© on rhe National Selec^ 
lion Committee (cQmposed of sevari?; subcommittees of 
6 person s each) for the OUTSTANDING MOTHER OF 
THE YEAR Contest Vour mission, should you decide to 
acc'ept it, is to pick QUE from the six rogional winners 
whose quaUfications are described below. The seliotloii 
must be the UFANIMOUS decision of the group. 

A Epokesp€rson for your commit tee vHIl be asked to 
give the reasons each vjandidate was selected or rejected. 

CANDIDATES 

MS. ANN SEMMLER, San Francisco, CA 
Sponsor ^ Association for Voluntary Stefilization 
ag# 29=hushand is sales representative for IBM^won court 
case €Stablishing the right to be sterilised regardlesi of 
numbef of children- adopted her two children-a boy four 
and a gifl tvvo -graduated Phi Beta Kappii fron^ Vassar^ 
teaches a course on \Vomen*s Rights at the University of 
Calif ornia, Berkeley -president of local chapter of NOW- 
member of Zero Population Orowth and Sierra Cluh- 
hobby: ^ourrnet cooking 

MR3 JUNE HUNTER, Boise, ID 
Sponsf^r- Anttriean Association of University Women, 
QveA ' ' r F*^ oisfe Branch 

agi ^'V h*uLband manages IVlontgomery Ward Store in Boise = 
in^*(;.}r 0*^ 3 \}oys, all honor students in high school and 
junior -H$, rdaho State Uriiversity; MS, University 
of IdjK^'- o/^rrisntary school teacher, 10 years ejcperience 
--pasc president Idaho Education Association --presently 
pfogramrkiinga new math series for slow learners-led push 
for equal pay for equal work for women teacheri and 
State eniployi#s- Democratic candidate for Fdnho House 
1974 

MRS, JEAN FIKON, Cedar Bluffs, NE 
Sponsors; Lincoln Kiwanis Club and Daughters of the 
Pioneeri, Nebraska Chapter 

age 72- mother of ehven, grandmother of 73, great-grand- 
niother of 29-^ resides on farm, built 160 acre homestead 
into 20O0 acre dairy and fruit farm- one of the original 
homesteaders in Nibraika, ^eand late husband built 
sod hut as their firit home-Nibraskan ''Mother oi the 
Veaf" in 1954 and again in 1969-=staied in recent news- 
paper interview "Childfen are the spice of life and the 
salt or the earth" 

Q MS, JO ANN GREEN, Chicago, IL 102 
J(^"p©nsor: Cook County ZPG 
m^^m 3« 32--yn™rriid»one ion, four ytars old -^livts with - 96 



environmental lawyer, past 3 years- MA from the Universi- 
ty of Chicago in Sociology, Magna Cum Laude— organized 
Chicago chapter of NOW=presently writing book *'Tha 
Future of V/omen in Eliciting Corporate Responsibility'*- 
refuied honorary doctorats from Antioch Collega as ir- 
relevant organized a day care center v/hich involves 
both men and women and provides family-like relation- 
ships for the children 

MRS. BETTY BAKER, Syracuse, NY 
Sponsor; Syracuse Chamber of Commerce^ 
age 49 -immigrated from England in 1947-husband is 
prominent corporation lawyer-mother of five girls and 
three boys, five are graduates of CCNY, three in high 
school; one son has doctorate in nucleav physics fronn 
MIT, one is in cancer research ==graduatad froni high 
school at age 40 same class as second daughtar— Girl 
Scout leader since 1953 -Matron of Eastern Star-- Repub- 
lican precinct worker- Ruling Elder, Episcopal Church— 
winner of Syracuse V/omen's Club's Outstanding V/onian 
of the Year, 1959 

MRS. JAYNE WATSON, Atlanta, GA 
Sponsor: Retail Clerks Union, A FLCIO 
age 52=migrated from Montford, AL after husband died 
five years ago - mother of five plus two adopted children 
-three sons have been kiUed in service-- last death in Viet- 
nam War-eniployed as a clerk in a chain supermarket 
does considerabie volunteer work at Comniunity Action 
Center-member of NAACP for 15 years-not in leader^ 
ship role - winner of IVIontford County Fair Cooking 
Contest in 5 of 8 years she entered 

L What qualitias did you consider most important in 
your selection? Which did you consider weaknessos? Why? 

2, Would your seliction be the same if you were asked 
to choose one of these v/omen to be your own mother? 
your own role in life (if female) or your Mfe (if male)? 

3, What trends and issues influenced your selection? 
Would your choice be the same if you were older? 
younger? 

4, What is an ideal family siie? Take a poll of your 
classroom and figure the average number of children de- 
sired. Compare this to the average number of children per 
family needed because of the U.S. current age distribution/ 
immigfration policy to achieve ZPG (L4). 

5, What attitudes and trends in our s^iety encourage 
continued population growth? Do these attitudes have any 
other effects? 

(Source: Developed by participants of the 197 1 NSP 
Summer Institute, U. of Cincinnati. 

'"A forgitful demogriphir may lose hiscenius," 
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Title s Population Control; Where Do You Stand? 

Introductlon i A suiwnary of population control steps are presented. 
The stateinenta represent a wide variety of programs, some enlarg-^ 
ing the fieedoins of individuals and others greatly restricting 
individual freadoms. Students are asked to identify those steps 
they feel are necessary now to curb population growth* 

Obiect ivQs g 

Given a nuinber of alternatives related to population growth, 
students will categorize thmn according to steps which enlarge 
both individual and societal freedoms, steps i.n which an Individ- 
dual gives up freedoms for the betterment of society and steps 
which greatly liniit the freedoms of Individuals, 

Students will articula;:e relationships between population con-- 
trol programs and amount of individual and societ^^ freedoms* 

Students will articulate which steps are moat urgent and which 
will be necessary in the future if growth rates continue - 

Students will articulate how individual choices and actions can 
influence population growth (i-e* the student will see himself as 
a population actor) . 



Time I 1-2 days 

Materials ! Student card sort: Population Control: Where Do You 
Stand? (2 pages) 



Activitvi 

(l) Begin with a discussion of population control. Is it 

necessary now? How do students view population growth-^-as a pro-- 
blem or a crisis? 



(2) Introduce the fcllowing categories for steps in population 
control I 



a* Population control steps which enlarge individual 
freedoms and the freedom of society. 

b- Population control steps in which the individual gives 
up freedoms for the betterment of society, 

c* Population control steps which greatly limit individual 
freedom (i.e. totalitarian controls). 

Poll student responses for eKamples of populatiOii control 
steps in each category* 
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(3) Divide the class into groups of 4-5 and assign the card sort 
activity, Studants should read the alternatives and categorize 
each one into one of the thiae categories outlined above. 

They should also identify the reasons for their choices and 
be prepared to defend why thay placed each population control 
step in a particular category. Encourage students to develop 
their own cards for this activity, also* 

(4) Allow time for groups to compare their results with one another. 
Class results should resan^le the following i 

Group I I Education Programs; Equality for Womeni Social 

Security; Ability to choose sex of unborn child; 
Portion * 



Group III Postponement of Marriage; Incentives and rewards. 

Group 111% Penalties for large families; licenses to have 
children; sterilization of parents, 

(5) Share the above categorization with the class* JPoll the 
students for agraemant and disagreement to this categorization. 
Ask students to share their **writa--in" population steps with 
the rest of the class - 

(6) Next, instruct groups to categorize the alternatives according 
to those they feel are necessary now to curb population growth 
and those which will be necessary in the future if present growth 
rates continue. 

(7) Ask students which alternatives they themselves would be willing 
to adopt. Have they changed their opinions related to family 
size as a result of these activities? If so, in what way? 
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Directions i Cut 
out each alter- 
native and place 
in the appropri'* 
ate category on 
the next page* Be 
able to defend 
your choices . 



BIRTH CONTROL 

Make birth control 
means availfibls to 
anyone who wants it * 
The affect will be to 
curb population 
growth . 



POSTPONEJ^T OF 

MARRIAGE 
Raise the age of 
consent so people 
would inarry later in 
life, thus reducing 
the nuirtoer of chlld^ 
bearing years , 



CHOOSmG THE SEX OF 
AN mffiORN CHILD 
People often continue 
to have children untill 
they get the boy or 
girl they want* 
Families could choose 
the sex of their 
Chi Idren i thereby 
limiting their si^e. 



EDUCATIONAL 

PROGRAMS 
Making people aware 
of our populatioii 
growth problem 
might help to solve 
it. 



STERILIZATION 

After two children 
one or both parents 
will be sterilized 
to halt populatioii 
growth * 



ABORTIONS 

If safe, Jegal abort- 
ions were available 
on demand, population 
growth might be 
liniited * 



SEVERE P^ALITIES 
FOR ^RGE FAMILIES 
People will be fined 
or heavily taxed for 
any children beyond 
the legal limit of 
two . 



EQUALITy FOR WOMEN 

Equalizing opportunities 
for women will provide 
them with other roles 
to fulfill and they'll 
have fewer children . 



SOCIAL SECURITy IN 

OLD AGE 
If people were 
financially cared for 
in old age they 
wouldn • t need large 
families and familias 
would choose to limit 
their eize« 



INCENTIVES AND REWARDS 
FOR SMALL FAMILIES 
A reward system will 
be set up for people 
who limit their family 
slEe. They would pay 
less in taxes . 
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LICENSES TO HAVE 

CHlLDRm 

People must meet 

certain qualifications 

to get a legal license 

to have children. 
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CARD SORT; POPULATION CONTROL! WHERE DO YOU STAND? 

CATE^RY It Population control steps which enlaygg individual 
freedonis and the freedom of our whole society. 



CATEGORY lit Population conti'cl steps in which an individual 

qlyes up freedoms for the betterment of his/her society. 



CATEGORY III: Population control steps which greatly limit our 
freedonis . 
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Title "A WOMAN'S PLACE'' 
i^ntroduct ion 

Where exactly is a 'Woman's Place," anyway? Using this fnulti-media 
presentation* your students can discover or raaffinn that a 'V/oman's 
place" can and should be everywhere — at homej at work. In sportSs in 
Cong ress*^anywhere! 

"A Woman's Place" can be used to introduce or culminate a unit about 
roles of women. It has been viewed by a variety of adult groups and 
student classes. Its effect I veneis lies in the high effect it produces 
within each individual viewer. Three songs, **Born a Woman" by Sandy 
Posey, "1 Am Vtaman" by Helen Ready, and "Free to Be You and Me*' by 
Mario Thomas are corrtbined with Imagei as varied as the lyrics fn the 
songs. 

The first sagnient portrays the traditional roles and feelings prascribed 
to women (''*., you' re born to be itepped on^ lied to, cheated on and 
treated like dirt.,,,") 

The second segment, 'M Am Woman," shows how attitudes toward what women 
can do are changing* Using the song that some have described as the 
"Anthem of the Women's MDvamant," Helen Reddy's now famous song is 
portrayed by showing slides of wofnen and girls in "not so traditfonal 
roles"--", If I have to, I can do anything, ," 

The "power" In the message of this presentation lies In the final song, 
"Free to Be You and Me," The song makes us look to a future when both 
sexes have risen above any type of sex discrimination. 

Objecti ves 

Students will articulate traditional roles of men and worr^n in the U. S. 

Students will discuis roles available to women in the U, S« 

Students will clarify personal values about appropriate roles for woman 
and men. 

Time One class period 

Materials Slide tape: "A Woman's Place" available from CTIR* 

Two carosel projectors (dissolve control unit optional) 
Rael*to*reel tape recorder 
SI i de-tape script 

Procedu re 

Introduce slide tape after pravlewing* You may wish to mention the names 
of the artists and the songs, 
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The discussion vA\tch follows may take many directions* Soma suggestfons 
for provoking dfseuision are listed belori/: 

1. What famous women and mari did you recognize? Why do you think they 
were rnclgded? 

* 2, Which picture is your favorite? Why? Which song Is your favorite? 
Why? 

3. Which of the songs Is best repreientatlve of the a)<3ariences of 
woman? Why? 

^. What type of actlvfty did you sea not expected of itialei and femiles? 

5* What are soma Inequa 1 1 1 lai suggested by both lyrics and pictures 
I n the f i Tit song ? 

6, Introduce the word FeffiInF s t. Ask for definitions. Look up the 
definition in a dictionary. How many studants are famlnlit? 

Follow-up Acti vities 

Ask students to bring in iongs that illustrata roles of men and woman* 
Play them for tha rest of the class. 
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' 'AnYthlnq Ycu Wan t jCo_ta" 

A creitfva inJ Sinsitive depict fon of tlii aspirations of a high*sch&oi girl, 
reflacting the conflict bitws^ri whit sha wants to be and what she's €)cpict» 
ad to bB, 

8 min, , b liek-and-whi ti, RentaN|l5.0O 

Mew Day Films 
C. BoK 315 
Franklin Likii^ New Jersey 07417 

' 'The Choice is Your^^ ' 

CDnta inf/ a sefias of tab Its and bisic facts Qn the educational attafrment of 
wofWn s omploynient and incorfie of worniri compSPed to iriari, career aipiratiani^ 
and othfcr topics* {\6 eel or si 1 dej^ wj th wf 1 1 tip_ ecmffiinta ry ) 
H^n tal fmm ^postage^ and hiridrf ng^-| 1,00 

Film library 

D^partrfi^rit of Corenunicati ori Arti 
Rcbarts Hall 
CcrnsI 1 University 
I thi ca. New York IW5O 
or 

Cl^nthia Green 
ZPQ 

Connecticut As/m^^ N, W# 
Washington, D. C. 20O36 

"Cirls at 12' ^ 

A hajf-hcur unstsged dccumentary of the difly Ifvas of three friends grcwflig 
tjp in i srall industrial city adjacint to Bos ton # 

30 min, , Rental -$25, 00 (3 days); Purchase-$330 

EOC Oil tr « H14 tlon Centtr 
39 Chapm] St fie t 
Nawtcn^ 021 £0 

" Joyce at 3^ '^ 

A B^^year old i^oinan sharss the Joyi and conflfcts of eombfning mothirhood and 
cireir paspcns Ibf li tle^. 

13 m!n, , Coler, Rantal-$37iO0; Purchase*$350 

New Day Ff Ins 
P. 0. Bm 315 

Frinklin Lakes, New Jirity 07ifl7 

' 'Never Ijndcirait lini te Jty PcNs f of a Woman " 

gh^s vioiTiin performing well In so-calMd "nuals-' aceupa tions. 
Color; Rifitai-$6,50 

Bu'^iau af Audlo--VI fual Instruct lori 
1327 Unf versi ty Ave* 
Madison, Wisconsin 53701 
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' 'Sylvia, Fran, and Joy " 

Features thrae^oung viomn and thair different Iffastyles adjusted to deal 
wf th mipriagij family, and carwr, 

25 fiiln,, black-and-white, Rental-$25.00; Purchast-$l85 

Churchill Films 

662 N. Robertson Blvd. 

Loi Angelsi^ Calffornla 90069 

' 'WOiTiin in a Changing World '' and ' 'Facei of Change '' 

A series on various aspects of llfi in five agricultural societies, where 
tradftional women's roles are being challenged by new opportunities created 
by modern education, fanil planning, and pressures for econcmiCi social, ar 
pol it lea 1 equal i ty« 

48min.p ColDr, Rental -f^g, 00; Purchasa*f4g0 

Fi ildstaff Fl 1ms 

Amsrican Unlvsrsltias Field Staff 
3 Lebanon Street 
Hanover, N,H. 03755 

"The WCTian of Neve Ur '' 

The Israeli moinen who live en the kibbutz of Neye Ur in the Jordan River 
Val ley are the subjects of this documentary* 

29 min,, black-and-white, Rental-i'$ 10,00; Pu rehase-SI25 

Anti •Defamation League 

(The following films ara available froin the Denver Public Library; for a 2^ 
hour period— 00 rental fee) 

' 'Antgnia: A pprtralt of the i^oman " 

A powerful film portrait of Antonia Brico, a Denvir*based accomplished 
orchistra conductor. The film was produced by Judy Collins. 

"The Emarqinq Woman '' 

A history of women in the United States. Also aval labia from the Colorado 
Civil Rights Comnilssion. 

"Fab la of He e She " 

Afi anirnated story aKploring sexfst roles* 

"Fear Wotnan " 

A provocative study of the role of women In tha emerging nationi. 

(aval labia from the University of Colorado) 

"Free to be You and Me " 

Harlc Thonfias and friends prassnt entertaining songs and iter lei for liberated 
children and parents, Al so aval lable from the Denver Public Library* 



"V/e, the V/cm@n" 

Hmry Tyler Moore eKamlnes the position of the Ainerican womanp from |608 to 
tht present. Film features mt\y outstanding leaders and covtrs many Issues. 
30mln., Colofp Rental fee-$10.00 
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